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1 Oxfam A Curriculum for Global Citizenship Oxfam, 1997 p2

4 why global citizenship?

why global citizenship?
Global Citizenship is about

 action for change

 locally 
 & globally

 social justice sustainability

Although Global Citizenship is not a National Curriculum subject, it is relevant to every subject 
within it at all key stages, and to the whole school ethos. It enables teachers to deliver the 
values which are central to the National Curriculum.

The school curriculum should contribute to the development of pupils’ sense of 
identity through knowledge and understanding of the spiritual, moral, social and 
cultural heritages of Britain’s diverse society and of the local, national, European, 
Commonwealth and global dimensions of their lives. 

‘The school curriculum should promote pupils’ spiritual, moral, social and cultural 
development...It should develop their knowledge, understanding and appreciation 
of their own and different beliefs and cultures, and how these influence individuals 
and societies. The school curriculum should pass on enduring values, develop pupils’ 
integrity and autonomy and help them to be responsible and caring citizens capable 
of contributing to the development of a just society.

By providing rich and varied contexts for pupils to acquire, develop and apply a 
broad range of knowledge, understanding and skills, the curriculum should enable 
students to think creatively and critically, to solve problems and to make a difference 
for the better.

The National Curriculum: handbook for primary teachers in England DfEE and QCA, 1999



”
“

A Global Citizen is someone who

	 •	 is	aware	of	the	wider	world	and	has	a	sense	of	their	own	role	as	a	world	citizen

	 •	 respects	and	values	diversity

	 •		 has	an	understanding	of	how	the	world	works	economically,	politically,	socially,	
culturally, technologically and environmentally

	 •		 is	outraged	by	social	injustice

	 •		 participates	in	and	contributes	to	the	community	at	a	range	of	levels	from	the	
local to the global

	 •		 is	willing	to	act	to	make	the	world	a	more	equitable	and	sustainable	place

	 •	 takes	responsibility	for	their	actions

Oxfam, 19971

2 Oxfam GB Education for Global Citizenship: a guide for schools Oxfam, 2006 p4

”

“
key elements for responsible global citizenship

knowledge and understanding
•  social justice and equity
•  diversity
•  globalisation and interdependence
•  sustainable development
•  peace and conflict

skills
•  critical thinking
•  ability to argue effectively
•  ability to challenge injustice and inequalities
•  respect for people and things
•  co-operation and conflict resolution

values and attitudes
•  sense of identity and self-esteem
•  empathy and sense of common humanity
•  commitment to social justice and equity
•  value and respect for diversity
•  concern for the environment and commitment to sustainable development
•  belief that people can make a difference

Oxfam, 20062

5why global citizenship?
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“

why this resource?
This resource has been created to help teachers target their efforts to deliver Global Citizenship 
effectively and to measure how successful they are being.

The toolkit grew out of RISC’s Global Schools project, a partnership with six schools (four 
primary and two secondary in Berkshire and Oxfordshire). The activities were devised first as 
a baseline audit to record pupils’ knowledge, attitudes and values at the start of the project. 
With support from RISC’s education team, teachers then worked to develop and embed Global 
Citizenship within and across all curriculum areas and throughout the whole school ethos. 

Two years later a second audit took place in each school to measure change. The activities were 
repeated, and the results compared with those of the baseline audit. This enabled teachers 
to gauge the effectiveness of their Global Citizenship work, determine the extent to which the 
key elements were being met, and then plan and further develop the global dimension in each 
curriculum area. Two years on a final audit concluded the project and provided evidence for the 
effectiveness of a whole school approach in delivering Global Citizenship.

Through collaboration with teachers, the activities have been developed into a practical toolkit 
for action research in the classroom. There was no intention to produce a formal research 
methodology.

The attitudinal change being measured through the toolkit is an aspect of learning 
that presents particular challenges for assessment. It is about deep learning that 
impacts on who we are and how we choose to live our lives. This learning informs our 
values over time as members of our community and as national and global citizens. 
To strengthen the place for this in schools it is vital to seek ways of evaluating its 
impact, and to add those to our repertoire of assessment strategies. These materials 
have been trialled and developed through rigorous experience, adding significantly to 
good practice in assessing the learning that really matters.

Assessment for Learning engages the learner as an active partner in judging progress 
towards the learning objectives set. Teachers need to take account of the learner’s 
progress towards these objectives in planning the next steps of the learning journey. 
In this toolkit learners are respected as partners. The shared dialogue created by this 
approach can feed into decisions by both teachers and learners on how to develop 
knowledge and understanding as effectively as possible.

The toolkit contributes to wider learning in two notable ways. It promotes the Every 
Child Matters outcome for individuals to ‘make a positive contribution’. The activities 
within the toolkit can gauge the capacity to empathise and understand others’ lives 
and the issues they face, and highlights the impact our actions can have on others. 
At a whole school level the activities contribute to promoting and enhancing the 
value of community cohesion. Schools have long had responsibility for this in terms 
of the school community, more recent expectations are that this responsibility should 
be about the local, national and global context in which we live our lives. 



”
The experiences and values a school opens to its learners should be planned to 
encourage thought about how our lives impact on others. Planning for this will 
be most effective if teachers can measure the impact of their Global Citizenship 
work and this resource provides them with tools to achieve this. It works with great 
integrity and potential within the new educational arena.

Judy Dyson,
Senior Adviser, Partnership Development & Extended Learning, Oxfordshire

The resource consists of
•  an explanation of the themes underpining Global Citizenship and a list of Global Citizenship 

learning objectives
•  warm-up questions both to stimulate interaction and to establish pupils’ knowledge, 

attitudes and values in relation to Global Citizenship
•  sixteen activities to establish elements of pupils’ knowledge, attitudes and values in relation 

to Global Citizenship, each activity includes
• a list of the key elements it addresses
• a list of related learning objectives
• details of materials needed
• an explanation of how to do it
• a template for recording results, where appropriate
• guidance on analysis and interpretation of results
• a school case study illustrating how it has been used

•  an activity to help teachers analyse the books promoted to pupils through the school library 
•  a CD with the images required for the activities and templates of recording sheets

7why this resource?



how to use the toolkit
This toolkit of activities can be adapted for use at any key stage. Each activity can be expanded 
and adapted to fit the teacher’s learning objectives and environment.

how the activities can be used
•  as a carousel for a whole year group, for a class, or for a smaller group
•  as individual activities, or in combination, for example, a closed activity where pupils are 

required to reach a consensus can be combined with an open-ended activity
•  to measure change within different contexts: for example, over a school year or within an 

individual topic 
•  to measure the impact of a school partnership on pupils in both participating schools
•  to gather pupils’ concerns and opinions (as part of Every Child Matters), to inform decision-

making and as evidence on Self-Evaluation Forms
•  with the whole school community: pupils, teaching and non-teaching staff, parents and 

governors

local and global themes underpinning global citizenship 

local & global themes issues activities

understanding 
diversity

• race and ethnicity
• gender
• disability and 

sexuality 
within Britain and 
globally

• warm-up questions 
• who will have which job? 
• what are they like? 
• who would you choose to be your friend?
• is this a family?
• what’s the same, what’s different? 
• India or UK?
• what does this picture mean: black or white? 
• how do they feel? (migrants & Madonna)

making a difference

• responsibilities as a 
consumer

• understanding 
interdependence and 
trade

• the causes of 
poverty

• hunger and injustice
• taking action

• warm-up questions 
• why are people hungry? 
• what do these logos mean?
• what would you see in a country in Africa?
• how can i make the world a better place?
• what’s the best way to protect the 

environment? 
• re-activity
• what does this picture mean? (both versions)
• what do you know about...?

8 how to use the toolkit



local & global themes issues activities

thinking about futures

• impact of poverty
• stereotyping and 

discrimination on 
aspirations and 
outcomes

• sustainability

• warm-up questions
• how can i make the world a better place?
• what’s the best way to protect the 

environment?
• why are people hungry?
• who will have which job?
• what does this picture mean: fingerprint ?
• re-activity

awareness of the 
wider world

• challenging 
stereotypes and 
developing a 
balanced view of 
people and places

• understanding 
interdependence

• warm-up questions 
• what would you see in a country in Africa?
• what do you know about...?
• what’s the same, what’s different?
• India or UK?
• how do they feel? 

The analysis of the initial audit results will indicate the extent to which the key elements of 
Global Citizenship are already in place. This can then inform development and planning, within 
and across the curriculum as well as through the whole school ethos. Resources, training, 
information and support are available for this process from Development Education Centres 
and websites, see 8www.dea.org.uk.

steps in using the toolkit 

select the local/global 
theme to be researched

m 

identify audit activities 
linked to the chosen 

theme

m

carry out initial audit and 
analyse results

m

plan and deliver teaching 
programme

m

repeat audit activities, 
analyse results and 
identify changes 

achieved

9how to use the toolkit



global citizenship learning 
objectives

knowledge and understanding
• to raise awareness of pupils’ global links and connections
• to enable pupils to learn about the people and processes involved in producing commonly 

available foods
• to enable pupils to become aware of where food comes from and how it reaches them, to 

understand why food shortages occur
• to enable pupils to learn about trade between countries
• to enable pupils to become aware of inequalities and injustices in the current world trading 

system
• to raise pupils’ awareness of the impact of human activity on the environment
• to foster a sense of responsibility for the environment and for the sustainable use of 

resources
• to raise pupils’ awareness of the many different kinds of families and homes in which people 

live
• to develop pupils’ knowledge of the wider world

skills
• to enable pupils to develop skills of co-operation and conflict resolution
• to encourage pupils to express their own opinions and value the opinions of others

values and attitudes
• to encourage pupils to focus on the similarities between people and value the common 

humanity shared by us all
• to challenge stereotypes of people and places and offer pupils a more balanced view
• to promote the idea that we have as much to learn from others as they do from us
• to celebrate the contribution to human achievement made by societies around the world, 

past and present
• to promote an understanding of and commitment to democratic processes
• to develop an understanding that people may be treated less fairly because of their race, 

gender, disability, sexuality, age and class
• to enable pupils to respect diversity in families
• to enable pupils to develop a positive sense of their own identity and to respect the identity 

of others
• to help pupils develop an understanding of their own and each other’s rights and 

responsibilities
• to equip pupils with the understanding and values which empower them to make a 

difference

10 global citizenship learning objectives



warm-up questions
It’s important that this activity does not feel like a test but is a fun activity with quick instinctive 
responses, and no discussion between pupils when they are deciding their positions. This 
encourages them to think and respond independently in preparation for subsequent activities.

While it may be tempting to use the warm-up activity as a teaching and learning opportunity, 
that will diminish its usefulness in auditing. For this reason discussion points shouldn’t be used 
with the pupils until after the second audit, they are merely provided as illustrations to help 
teachers think about what activities/experiences might take place in between the two audits 
and beyond.

global citizenship learning objectives 
•  to enable pupils to learn about trade between countries
•  to celebrate the contribution to human achievement made by societies around the world, 

past and present
•  to encourage pupils to focus on the similarities between people
•  to develop pupils’ awareness of the wider world
•  to foster an understanding of and commitment to democracy
•  to develop pupils’ awareness of the wider world

what you need
•  a large hall or classroom with space for the whole group of pupils to move about in
•  cards saying Yes and No, and I agree and I disagree in large letters

what to do
•  stick the Yes and No cards fairly high up on opposite walls of the room
•  gather the pupils in the middle of the space between the Yes and No cards and ask them 6-

10 age-appropriate questions from those suggested in the table, or from your own list
•  ask pupils to move to the Yes or No card to register their answer 

key elements of global citizenship

knowledge
•  social justice and equity
•  diversity
•  globalisation and interdependence
•  sustainable development
•  peace and conflict

values and attitudes
•  sense of identity and self-esteem
•  empathy and sense of common humanity
•  commitment to social justice and equity
•  value and respect for diversity
•  concern for the environment and commitment to sustainable development
•  belief that people can make a difference

11warm-up questions



•  invite a small number of pupils to explain their position
•  count the number of pupils at each card
• before the next question pupils should return to the centre
• replace the Yes and No cards with the I agree and I disagree cards
•  gather the pupils halfway between the cards, then present 6-10 statements from those 

suggested in the table, or from your own list 
•  ask pupils to position themselves along a line between the cards, depending upon how 

strongly they agree or disagree with the statement  
•  invite a small number of pupils to explain their position
•  count the number of pupils in each position, when recording, using three positions (agree 

strongly, unsure and disagree strongly) is quickest, whilst using all five positions shown on 
the recording template allows greater monitoring of change

• before the next statement pupils should return to the centre

questions discussion points

Have you got a pet? this is just to get the idea of what to do

Does a member of your family live in 
another country? awareness of connections with countries around the 

world, and in particular that we frequently consume 
produce from African countries

Have you ever visited another country?

Have you had anything to eat or drink 
from an African country this week?

Do you know the name of the Prime 
Minister of Britain? levels of political awareness, nationally and 

globally, it is useful to have examples to suggest, 
eg in 2008, Thabo Mbeki in South Africa, Hugo 
Chavez in Venezuela, Pervez Musharraf in Pakistan

Do you know the name of the President or 
Prime Minister of a country in Africa/Asia/
South America/the Caribbean?

Do most people in the world speak 
English as their main language?

no: Mandarin Chinese, Hindi, Spanish and English 
are spoken by the greatest numbers of people, 
about 5% speak English as their first language

Can you name two countries that share a 
border with Iraq?

Iran, Kuwait, Syria, Turkey, Jordan, Saudi Arabia

Have you ever helped when someone is 
being bullied?

awareness of rights and responsibilities

Can you name two players in the England 
men’s football team? (or Scotland, Wales, 
Northern Ireland)

attitudes towards gender and disability equality
Britain was second, placed behind China, in the 
medals table in 2004 Paralympics, winning 94 
medals including 35 golds in archery, athletics 
(100m, 400m, 800m, discus, club throw and 
javelin), cycling, equestrian, powerlifting, shooting, 
swimming and tennis. 
8 www.paralympics.com 
8 www.sportengland.org

Can you name 2 players in the England 
women’s football team? (or Scotland, 
Wales or N Ireland)

Can you name a sport in which Britain 
won a gold medal at the last Paralympic 
Games?

Do most people in the world have access 
to clean water?

awareness of the unequal distribution of resources 
globally, yes, but more than 1 billion people do not, 
and every day 34,000 people die from drinking 
dirty water

Do you know the name of an artist from 
Africa, an author from South America or a 
musician from Asia?

extent to which pupils are aware of and have a 
positive attitude towards achievements beyond the 
Minority World

Have you ever written to a newspaper or 
MP about something you believe in?

attitudes towards taking action for change

12 warm-up questions



statements the positions pupils take may show

Apples are tastier than bananas this is just to get the idea of what to do

It’s better to walk to school than come by car
attitudes towards the impact of transport 
choices on health, communities and the 
environment

We can learn a lot from people in other 
countries

awareness of and positive attitude towards 
achievements beyond the Minority World

You should be able to eat what you like
attitudes towards impact of food choices on 
health, food producers and the environment

It’s better to wear clothes with well-known 
labels

understanding of the impact of advertising, and 
of the working conditions of the producers

The harder you work the richer you get
understanding of issues of social justice in 
relation to pay and working conditions

Men are just as good as women at looking 
after children

attitudes in relation to gender equality

Everyone in the world is entitled to the same 
standard of living as people in Britain

attitudes towards unequal distribution of 
resources, and understanding of the impact 
of over-consumption, ie if everyone had our 
standard of living, seven planets would be 
needed

Pupils should be involved in interviewing new 
school staff

awareness of the importance of a voice in 
relation to rights and responsibilities, and 
participation

You should be able to say what you think
understanding of rights and responsibilities, eg 
in relation to racism and homophobia

The only thing we can do about world poverty 
is give money to charity

awareness of issues of trade justice, and the 
links between climate change and poverty

Britain should not trade with countries which 
have a poor human rights record

understanding of the importance of human 
rights, the records of countries and debates on 
isolation or engagement to achieve change

Newspapers print the stories that people want 
to read

attitudes towards the role of the media in 
reflecting society, and towards issues of bias, 
privacy and celebrity

If we want things to be better in the future, 
it’s up to us to make it happen

belief that they can make a difference

more information
If you’d like to find out more about achievements around the world, these websites are a useful 
starting point
8  www.nobelprize.org Past prizewinners include Mohammad Yunus and Grameen Bank 

(Bangladesh), Wangari Maathai (Kenya), Shirin Ebadi (Iran), Rigoberta Menchu 
(Guatemala), Aung San Suu Kyi (Burma), Mohamed ElBaradei (Egypt), Kofi Anan (Ghana)

8 www.rightlivelihood.org Awards ‘for outstanding vision and work on behalf of our planet 
and its people’ many of its laureates are nominated for Nobel prizes

8 www.1001inventions.com Explores the Muslim contributions to building the foundations of 
modern civilisation
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how to analyse and interpret
• record the number of pupils giving each response
• note the reasons given for answers
• calculate the percentage of Yes and No responses for each question, and I agree and I 

disagree responses to each statement

what to look for
• accuracy and a range of knowledge on different issues and places
• a balanced attitude towards the issues
• the ability to think critically, to express their own opinions and show respect for those of 

others

how to know if your teaching has been effective
When you repeat the activity, you are looking for
• greater understanding of the complexities of issues, and of the balance between rights and 

responsibilities

14 warm-up questions



recording template: questions 
yes

number/%
no

number/%

Have you got a pet?

Does a member of your family live in another country?

Have you ever visited another country? 

Have you had anything to eat or drink from an African country this 
week?

Do you know the name of the Prime Minister of Britain?

Do you know the name of the President or Prime Minister of a 
country in Africa/Asia/South America/the Caribbean?

Do most people in the world speak English as their main language?

Can you name two countries that share a border with Iraq?

Have you ever helped when someone is being bullied?

Can you name two players in the England men’s football team? (or 
Scotland, Wales or Northern Ireland)

Can you name two players in the England women’s football team? 
(or Scotland, Wales or Northern Ireland)

Can you name a sport in which Great Britain won a medal at the 
last Paralympics?

Do most people in the world have access to clean water?

Do you know the name of an artist from Africa, an author from 
South America or a musician from Asia?

Have you ever written to a newspaper or MP about something you 
believe in?

15warm-up questions



recording template: statements 
agree 

strongly
number/%

agree

number/%

unsure

number/%

disagree

number/%

disagree 
strongly

number/%

Apples are tastier than 
bananas

It’s better to walk to school 
than come by car

We can learn a lot from people 
in other countries

You should be able to eat what 
you like

It’s better to wear clothes with 
well-known labels

The harder you work the richer 
you get

Men are just as good as 
women at looking after 
children

Everyone in the world is 
entitled to the same standard 
of living as people in Britain

Pupils should be involved in 
interviewing new school staff

You should be able to say what 
you think

The only thing we can do about 
world poverty is give money to 
charity

Britain should not trade with 
countries which have a poor 
human rights record

Newspapers print the stories 
that people want to read

If we want things to be better 
in the future, it’s up to us to 
make it happen

     
  

16 warm-up questions



Africa: what would you see 
in a country in Africa?
activity

local and global themes
• making a difference
• awareness of the wider world

This activity is designed to find out what pupils know and think about countries in Africa, 
Britain’s connections with African countries, past and present, and the extent to which they 
feel able to make a difference, locally and globally.

key elements of global citizenship

knowledge
• social justice and equity
• diversity
• globalisation and interdependence

values and attitudes
• empathy and sense of common humanity
• commitment to social justice and equity
• value and respect for diversity

global citizenship learning objectives
• to enable pupils to become aware of where food comes from and how it reaches them
• to enable pupils to learn about trade between countries
• to promote the idea that we have as much to learn from others as they do from us
• to challenge stereotypes of people and places and offer pupils a more balanced view
• to celebrate the contribution to human achievement made by societies around the world, 

past and present
• to encourage pupils to focus on the similarities between people and value the common 

humanity shared by us all
• to raise pupils’ awareness of the many different kinds of families and homes in which people 

live
• to develop pupils’ awareness of the wider world

what you need
• a blank A3 outline map of Africa, one for each group
• a question sheet asking: If you visited a country in Africa what would you see?
• a pen for each pupil

17what would you see in a country in Africa?



what to do
• ask pupils: If you visited a country in Africa what would you see? and ask them to write or 

draw their ideas
• if prompts are needed, use the same ones each time, these may be useful:
 Are there any people? 
 What would they be doing? 
 What would they look like?
 Are there any buildings? 
 What would they look like?
 What would you see growing?
• record any comments made and explanations given
• make sure all drawings are labelled as you go, so that they can be easily interpreted later

how to analyse and interpret the results
• classify the comments under the headings shown on the recording template, if there are 

multiples of the same comment, count each separately
• calculate the percentage of total comments in each category

what to look for
• the distribution of responses across the different categories
• what’s there and what’s missing

how to know if your teaching has been effective
When you repeat the activity, you are looking for 
• a greater balance in pupils’ responses, showing an awareness of diversity in all aspects of 

life in any African country, for example between urban and rural, rich and poor, traditional 
and contemporary

This is how a comparison might look, showing a change in knowledge and attitudes.

type of response initial responses repeat responses

natural 
environment

dry and dusty, no water, deserts, 
lions and elephants

rivers, lakes, mountains, forests, 
diversity of climate, plants and 
animals

built environment mud huts, not many buildings towns & cities, schools, roads, 
skyscrapers

people and society no food, poverty, disease, conflict diversity of people, leisure activities, 
food, wealth, families, 

culture and history
pyramids, drumming, traditional 
wood carving, primitive art

variety of music, museums, 
contemporary art, historical 
connections with Europe and Asia

energy, 
transport and 
communications

no electricity, no cars, carrying pots 
on their heads

cars, buses, airports, traffic jams, 
computers, mobile phones

economic activity
hunter gatherers, subsistence 
farmers

industry, factories, shops and 
markets, international trade, 
tourism, mining, teachers, doctors 
& nurses

18 what would you see in a country in Africa?



recording template

type of response responses number/%

natural environment 
climate, landscape, 
animals and plants

built environment 
buildings, development 
of land by people

people and society 
daily life, food, 
relationships, poverty/
wealth

culture and history 
historical events, 
monuments, language, 
music, religion

energy, transport 
and communications 
electricity, technology, 
transport

economic activity 
means of earning 
income, trade, 
industry, tourism

countries or features

19what would you see in a country in Africa?



“
case study 1: a multi-ethnic primary 
school

what we wanted to find out and why
As part of our school’s involvement in RISC’s Global Schools Project, and 
commitment to embed Global Citizenship throughout the school, the staff were keen 
to find out what children’s existing ideas and knowledge about Africa were at the 
outset of the project. We had recently launched a link with a rural primary school 
in an African country through a well-established linking organisation. The aim of 
this link was to support children’s learning about the lives of children who live in an 
economically developing country.

the activities we did and what they revealed
A number of activities were undertaken which contributed towards an understanding 
of children’s existing knowledge and attitudes about Africa: What would you see 
in a country in Africa?, What do you know about Ghana? Warm-up question about 
African food and drink. These proved to be very effective in providing evidence of the 
most commonly held ideas and attitudes, and how these develop over time. Analysis 
showed the most commonly held perceptions were those shown in the table.

category % of total 
responses pupils’ responses

natural 
environment

40%

landscape: rocks, desert, just sand!!!, I would expect to see a 
very dusty place, dry land, no water, jungle, rainforest 
climate: sun, hot 
animals: wild animals, elephants, lions, giraffes, monkeys, 
zebras 
plants: palm trees, coconuts

built environment 12%
huts, little huts, wooden ones made by themselves, mud huts, 
they have houses made of straw 
schools

people and 
society

18%

people suffering because of droughts and you would try to help 
them, poverty, people begging, sadness, lots of people in Africa, 
black people, brown people, killing and armies and guns firing 
bullets, people crying, AIDS

culture and 
history

5%

Africa isn’t all just poverty, they do have civilisation, the people 
used to be quite rich but people invaded Africa and stole their 
gold and diamonds and ivory and jewels so now they are quite 
poor, pyramids, sphinx, drums

energy, 
transport and 
communications

4% you wouldn’t actually see cars would you, no cars, no 
computers, mobile phones, no electric

economic activity 8%
lots of people working, hunters, getting berries off trees, they 
grow their food, they have markets instead of supermarkets, 
carving wood, handmade drums and tools

countries or 
features

13% river Nile, Egypt, equator, Zimbabwe, South Africa, India and 
Pakistan, Victoria Falls, Sahara desert
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how the results affected what we did
Priorities for the teachers were that children should

•	 become	aware	of	a	range	of	environments	and	lifestyles,	not	just	the	poor	and	
rural

•	 develop	an	understanding	of	the	similarities	between	their	own	lives	and	the	lives	
of children in an African country, as well as the differences

•	 become	aware	of	the	links	and	connections	between	the	UK	and	African	
countries, particularly through trade 

•	 understand	that	Africa	is	a	continent	made	up	of	diverse	countries	and	cultures

what we found out when we repeated the activities two years later

category and analysis % of total 
responses pupils’ responses

natural environment 
The greatest changes here were in 
increased pupil awareness of the 
diversity of landscapes, and in the range 
of plant life, in part linked to greater 
awareness of our consumption of 
produce from African countries.

31%

landscape: deserts, rainforests, 
mountains, grassland, rivers, lakes 
climate: sun, hot 
animals: wild animals, elephants, lions, 
giraffes, monkeys, zebras 
plants: bananas, pineapples, oranges, 
mangos, coconuts, palm trees, apples

built environment 
This category provided some of the 
greatest contrasts to pupils’ perceptions 
two years earlier. Children were now able 
to name different building materials, 
types of buildings, and understood that 
there would be both rural and urban 
environments.

12%

some huts made of hardened mud, 
shanty houses, flats, in Cairo tall 
buildings like flats, buildings just 
like here, not many buildings in the 
countryside, tall buildings in the 
city, brick and cement, skyscrapers, 
churches, mosques, depends on whether 
it’s the town or the country

people and society 
The responses in this section showed 
a very significant change in pupils’ 
knowledge and attitudes from the 
baseline audit, which had related almost 
entirely to suffering – poverty, disease, 
conflict and death. In contrast, these 
responses showed an awareness of 
some of the similarities between the 
lives of children here and in Africa, an 
understanding of our common humanity.

11%

children playing hide and seek and ‘it’, 
people going to school, you would see 
children having their lunch outside, 
boys and girls playing football with a 
ball, fetching water from a well  black 
people with a different dress, short 
pants, shirt with short sleeves because 
it’s hot, strong hardworking people, 
confident and determined people, 
good imaginations, kids wanting more 
education, beggars

culture and history 
No improvement was seen in this 
category. 

1% pyramids, drums

energy, transport and communications 
Though there were relatively few 
responses in this category, a change was 
noted from the negative responses of two 
years ago, to positive responses now: 
from no cars to cars.

2% people putting pots of water or fruit on 
their head, cars
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economic activity 
Pupils have moved beyond their initial 
perceptions of Africans as hunter-
gatherers to an awareness of their 
involvement in international trade, 
including fair trade.

8%

the farmers would grow crops, cocoa 
farmers, people fishing, people sitting 
at stalls in markets, fair trade workers 
making toys and footballs, a lot of nurses

countries and features 
Increased awareness of the countries of 
Africa was delivered through the greater 
use of maps and globes throughout the 
school and was further enhanced by 
the performance of the musical African 
Jigsaw by Year 6 pupils.

35%

Tanzania, Ghana is in the West of Africa, 
Nigeria, South Africa, Niger, Zambia, 
Tunisia, Togo, Chad, Gambia, Angola, 
Burkina Faso, Guinea Bissau

The most significant changes were seen in pupils’ awareness of diversity in the built 
environment, and in their understanding of people’s everyday lives: aspirations, 
leisure and work, the traditional and the contemporary. 

Another case study using this activity can be found on p54.
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case study 2: a multi-ethnic primary 
school

As a starting point we selected these three Global Citizenship learning objectives

•	 to	raise	pupils’	awareness	of	the	connections	between	their	own	lives	and	the	lives	
of others

•	 to	challenge	stereotypes	of	people	and	places	and	offer	pupils	a	more	balanced	
view

•	 to	develop	pupils’	awareness	of	the	wider	world

This activity was carried out as a part of a carousel of activities. The children who 
took part, a group of 60 Year 5 pupils, had not been involved in a specific study of 
an African country before the activity. Since they were not going to be specifically 
looking at this area between audits, any change that was measurable would be for 
other reasons, eg media influences, cross-curricular work, children’s own reading or 
a general change in attitudes.

The children’s perceptions of Africa were interesting and for the most part 
stereotypical. Many groups mentioned climate, landscape, animals and plants as a 
typical feature of Africa. This took up the majority of responses. Other stereotypical 
responses included many about poverty, lack of food and water, and mud huts. Only 
a very few children included information about cities, wealth and economic activity. 
Economic activity that was mentioned tended to be about fair trade and farming.

examples of stereotypical responses from the children
•	 food	and	drink	quite	limited
•	 less	equipment
•	 no	loos
•	 you	might	see	people	in	poverty
•	 huts	instead	of	houses
•	 they	have	their	own	style	of	singing	and	dancing

Although the majority of the children had quite stereotypical views of Africa it was 
encouraging to see some children’s responses. Many were able to name countries 
and their features and were aware that Africa is a continent. Others sketched built-
up areas resembling big cities.

The audit was repeated eight months later. Although many responses were similar, 
there was an encouraging decrease in the number in the natural environment 
category, and a corresponding increase in the number in the built environment 
category.

This activity is a revealing one and I think would be a useful tool in assessing the 
children at the beginning and end of a unit of study on an African country such as 
Ghana. It could be used to inform planning and give teachers an idea of where to 
take the project.
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case study 3: a mainly white rural 
secondary school

Our large rural comprehensive school was planning an Africa week as part of Year 7’s 
enrichment programme. We were interested to know how effective a week’s activity 
programme could be in challenging any stereotypical ideas the pupils held, and in 
providing a balanced view of African countries.

We decided to begin the week by using one of the activities from the pack and asking 
the pupils What would you see in a country in Africa? We repeated the activity at the 
end of the week, comparing the results as part of our evaluation of the programme. 
The pupils did the activity in small groups, recording their responses by writing and 
drawing on blank maps of Africa.

initial responses
We were both surprised and disappointed in the initial responses which 
demonstrated the pupils’ negative attitudes to the continent of Africa, based on the 
narrow and stereotypical views they held. Colleagues commented that pupils seemed 
convinced by media images which they accepted without question. We hoped that 
the planned activity programme would encourage pupils to develop a more balanced 
view and become more critical thinkers.

category % of total 
responses pupils’ responses

natural 
environment

56

animals, dry land, tigers, lizards, red rocks, lions, monkeys, 
no clean water, rocks, ants, beach, the sun, desert, ant eater, 
deserted world, river, giraffe, forests, dead plants, sand, 
elephants and leopards and monkeys, dry mud, not much 
rain , zebras, dry land, turtles, camels, lions, zebras

built environment 12
mud huts, schools, slums, huts, concrete, wooden shacks, 
less buildings, I don’t reckon there’d be much buildings, straw 
huts

people & society 14

workers, farmers, different skin colours, band aid, people 
trying to help, people fighting, barefoot kids, people live in 
huts, tribes in villages, poor people, child labour, people 
dying, children with no shoes, collect food by shaking the 
trees so fruit falls off, poor people in scruffy clothes, welcome 
smiling nice people, war

culture & history 1 tribes, pyramid

energy, transport & 
communications

5
not much electricity, people carrying water on their heads, 
bikes, old bangers, loads of people on the back of a truck, 
taxis

economic activity 4

markets, tourists, safari parks, livestock, farms, hotel bars, 
working constantly, lots of farm land, working children, 
workers gathering water and food, people farming cocoa/
cotton/ fruit, poverty

countries or 
features

8 Kilimanjaro, River Congo, River Nile, Ivory Coast
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More than half the responses referred to the natural environment, with an emphasis 
on lack of rainfall and on wildlife. Comments about people and society and the built 
environment were the most negative, demonstrating that pupils’ ideas about African 
countries were skewed towards the rural and traditional. They appeared to know very 
little about culture and history and understand very little about economic activity 
and interdependence.

The Africa Week included work on fair trade, the slave trade, contemporary African 
art, appropriate technology, ecotourism, and famous Africans. Teachers ensured 
maps, globes and atlases were used to reinforce the fact that Africa is a continent of 
many diverse countries. 

second audit
At the end of the week we repeated the activity.

category % of total 
responses pupils’ responses

natural 
environment

28

savannah, baobab trees, acacia trees, camels, rivers, 
mountains, lakes, beaches, coastline, wildlife, the big 5, 
waterholes, arid, hot, snowy mountains, empty, rainforest, 
water, coral reefs, red rocks

built environment 12

cities, traffic, cities like in uk, busy, pollution, business men, 
tall buildings, smart houses, huts, rickety buildings, hotels, 
beach huts, schools, sky scrapers, shacks, villages, small 
towns and large towns, mud huts, hospitals

people & society 11

AIDS, civil war, dictatorship, people, ivory, poaching, people 
moving, poverty, malnutrition, nomadic tribes, football, 
musicians, people making things, children going to school, 
children having fun, lovely jewellery, Nelson Mandela, people 
cooking, bright colours, people of all colours

culture & history 5 masks, traditional clothes, tribes, music, ceremonies, slaves, 

energy, transport & 
communications

5
ports, cars, boats, mobile phones, buses, airports, hydro 
power

economic activity 17

trade, farming, diamonds, gold, coltran, tourism, crops, 
mange touts, fair trade flowers, cocoa farmers, exports and 
imports, fair trade, ecotourism, safari parks, toys made from 
recycled things

countries & 
features

22

Rift Valley, Table Mountain, Sahara, Robben Island, 
Madagascar, Red Sea, Kenya, Botswana, Ethiopia, Chad, 
South Africa, Nigeria, Sierra Leone, Morocco, Algeria, Egypt, 
Zimbabwe, The Gambia, Ghana

The differences between the two audits demonstrated that the pupils’ knowledge 
and attitudes had changed. Most notable was a far more even spread of responses 
in terms of percentages, although the natural environment still had the highest 
score it was much reduced. Within each category, the pupils showed a far greater 
knowledge of the continent and of specific countries, reflecting more balance in their 
comments. Staff felt that they could have done more to develop pupils’ sense of 
empathy and awareness of what they share in common with people in any country. 
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how can i make the world a 
better place? 
activity

local and global themes
• making a difference
• thinking about futures

This activity is designed to find out what pupils think and know about action they can take to 
make the world a more just and sustainable place.

key elements of global citizenship

knowledge
• social justice and equity
• diversity
• globalisation and interdependence
• sustainable development
• peace and conflict

values and attitudes
• sense of identity and self-esteem
• empathy and sense of common humanity
• commitment to social justice and equity, value and respect for diversity
• concern for the environment and commitment to sustainable development
• belief that people can make a difference

global citizenship learning objectives
This activity could reveal change in any of the Global Citizenship learning objectives listed in 
the introduction.

what you need
• a blank sheet of A3 paper, one for each group
• a question sheet asking: How can I make the world a better place?
• a pen for each pupil

what to do
• ask pupils: How can I make the world a better place? and ask them to write or draw their 

ideas
• if prompts are needed, use the same ones each time, these may be useful:
 Think about the classroom, the playground, your community, and the wider world
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• record any comments made and explanations given 
• make sure all drawings are labelled as you go, so that they can easily be interpreted later

how to analyse and interpret the results
• classify the comments by putting a mark in the appropriate section of the table as shown 

below. For example, a comment about litter in the playground is sustainability, local, a 
comment about global warming is sustainability, global, a comment about giving money to 
a local charity is social justice, local, a comment about buying fair trade is social justice, 
global

• some comments, such as: Say no to plastic bags could be classified as local or global, 
so if you are supervising the activity ask the pupil to explain. If you are analysing written 
responses, decide how to classify and make a note so that you can be consistent when you 
repeat the activity

sample table

what to look for
• pupils’ ability to recognise the impact of their lives on people and the planet
• the extent to which pupils show an understanding of appropriate actions relating to both 

social justice and sustainability, and between local and global actions

how to know if your teaching has been effective
When you repeat the activity you are looking for
• a better understanding of the impact of individual actions
• a greater balance between responses relating to social justice and sustainability, and 

between local and global actions

local

         x

               x

 sustainability social justice  

     x

global
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case study: a mainly white, rural primary 
school

We knew that our school was very strong on sustainability issues. We had been 
working on encouraging the children to reuse paper, compost food waste, and 
be conscious of not wasting electricity and water. In line with the aspects of 
Global Citizenship that require a positive action for change, and for children to be 
empowered to be active citizens, able and aware of their potential to contribute to 
the wider world and to make a difference in it, we wanted to find out whether they 
were thinking in this way.

We conducted the activity What can I do to make the world a better place? with Year 
2, 4 and 6 pupils, asking them to write, talk or draw pictures of anything that they 
could think of that could be their individual action. There were one or two groups 
who needed some prompting, and in those cases we asked them to think about their 
classroom and to think about the rest of the world, and what would make it a better 
place to live in.  

We collected their responses and divided them up among the four categories of local 
sustainability, global sustainability, local social justice and global social justice.  We 
found it really hard to distinguish between a local sustainability comment and a 
global one.  Children often wrote things like recycle which they may well have known 
the global impact of, but without wanting to interpret their comments too much, 
we decided that the best way to do it was to be consistent in whichever method we 
chose.   In the end, the clearest way that we found of deciphering and categorising 
the comments was to simply look at the split between sustainability comments, both 
local and global, and the social justice ones.  

examples of comments: 2004 no %

local sustainability
pick up litter, don’t throw rubbish in the street, don’t drop 
chewing gum, save water, save electricity, don’t waste paper 88 63

global sustainability save trees, don’t cut down rainforest, don’t pollute the sea 20 14

total 108 77

local social justice
be kind to each other, share things, don’t smoke, stay healthy, 
don’t fight with each other 18 13

global social justice
stop wars and fighting, give money to charity, help the poor, 
donate stuff 14 10

total 32 23

We found, as most of us had expected, that the children’s strength in knowledge 
was in the sustainability aspects of action. Their weakness was in thinking about the 
lives of people around the world. The majority of their comments in the global social 
justice category were about charity and donations, which, whilst an important aspect 
of empathy, doesn’t highlight the importance of being an active citizen of the world, 
and participating in bringing about change.  

So we focussed heavily in the curriculum on fair trade issues, looking at the impact 
of world trade, and how children themselves, in the choices they make, can be part 
of a fairer process and bring about change. We also considered as a staff the impact 
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of fundraising activities going on in the school: we looked at the images that the 
materials had on them, and the educational value of the activities associated with 
them. As a result we decided to use them with caution, so as not to reinforce the 
negative stereotypes that can occur with some.  

We also encouraged children to work on classroom charters, to enable them to think 
about fairness and human rights within the classroom, and then helped them to 
think about the same issues on a global scale as well.

examples of comments: 2006 no %

local sustainability
have a water meter, greener power, electric cars, share a car 
when travelling, don’t throw litter, recycle more things, don’t 
use so much paper

37 35

global sustainability
don’t hunt animals, stop pollution, don’t travel by plane, 
global warming

16 15

total 53 50

local social justice
help other people, don’t fight, don’t be mean, stop smoking, 
don’t do drugs, eat lots of vegetables

35 33

global social justice

homeless people, fair trade, more food, more water, give 
poor people money, don’t leave guns around, stop wars, don’t 
bomb, more justice, make everything fair, fairness for girls, 
buy fair trade

18 17

total 53 50
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Two years on, our figures were much more balanced. The change in the children’s 
attitudes was really quite distinct, and we plotted it as a scatter graph to 
demonstrate to all the staff the impact of the work they were doing.

A second case study using this activity can be found on p77.



how do they feel?
activity

local and global themes
• understanding diversity
• awareness of the wider world

This activity is designed to find out the extent to which pupils are able to empathise with 
people whose lives may seem very different from their own.

key elements of global citizenship

knowledge
• social justice and equity
• diversity

values and attitudes
• sense of identity and self-esteem
• empathy and sense of common humanity
• commitment to social justice and equity
• value and respect for diversity

global citizenship learning objectives
• to help pupils understand the connections between their own lives and the lives of others
• to challenge stereotypes of people and places and offer pupils a more balanced view
• to encourage pupils to focus on the similarities between people
• to develop an understanding that that people may be treated less fairly because of their 

race, gender, disability, sexuality and class
• to encourage pupils to express their own opinions and value the opinions of others
• to develop in pupils a positive sense of their own identity, and a respect for the identity of 

others

what you need
• topical newspaper headline/image with caption. An example is shown
• a question sheet asking: Think about this event from the point of view of each of these 

people. What are they thinking and feeling?
• a set of cards listing people indirectly affected by the current event. A suitable set for the 

example shown would be
 The mother of a person who may be on the boat
 A person in Britain who is about to go on holiday in Tenerife
 A Dutch fisherman who fishes in waters off Mauritania
 A strawberry farmer in southern Spain
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what to do
• divide the class in two, use one half of the class for the initial audit and the other for the 

repeat
• show one half of the class the picture and ask: Think about this event from the point of view 

of each of these people. What are they thinking and feeling?
• record any comments made, noting the words used for each person

how to analyse and interpret the results
• examine the responses for each of the people described
• calculate the number of comments in each category 

what to look for
• whether pupils are as aware of the similarities between people as they are of the differences
• whether responses indicate an understanding of shared human experience and an ability to 

empathise
• whether they also show an understanding of the differences in human experience, for 

example arising from racism or poverty

how to know if your teaching has been effective
When you repeat the activity you are looking for
• a better understanding of the impact of people’s different life chances
• a better understanding of the similarities between people everywhere
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JOURNEY

Illegal immigrants travel aboard a 
fishing boat from Senegal to Tenerife



recording template

person number comments

The mother of a person who may be 
on the boat

A person in Britain who is about to go 
on holiday in Tenerife

A Dutch fisherman who fishes in 
waters off Mauritania

A strawberry farmer in southern Spain
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* analysis by RISC

“
case study: a mainly white secondary 
school*

The baseline audit was carried out with pupils in Year 8 (using the migrant example 
show in the activity), before a cross-curricular core day looking at episodes of 
Makutano	Junction	(a	Kenyan	soap	opera),	HIV/AIDS	and	female	circumcision.	The	
audit was repeated using the same stimulus. 

The NGO working with this school decided to replace the perspectives suggested in 
the activity, with the following:

baseline audit 
responses

repeat audit 
responses

yourself 20 13
Senegalese politician 13 6
survivor 19 13
rescuers 15 12
African school teacher 13 10
someone reading/watching/hearing the news in the UK 16 12
boat owner 15 17
sister or brother of person on boat 19 13
Spanish politician 17 13

examples of responses

baseline audit responses repeat audit responses

Senegalese 
politician

• I think he would feel unhappy and 
try and make more jobs in their own 
country 

• sad because he wants more people 
to come and stay and prove it was a 
nice place 

• sad they had to leave the country to 
get jobs 

• the Senegalese politician would feel 
sad that his country is a bad place to 
live, because people have died 

• we should make our country a better 
place so people won’t run away 

• should try and improve the education 
of his fellow people and make them 
understand the danger 

• it’s not my problem any more

African 
school 
teacher

• really sad that they might have lost a 
teacher or a student or some family 

• shame, I only saw him on Sunday, he 
was a good friend 

• bit upset cos now a big story in her 
own country 

• sad so many Africans died and he 
might have taught them 

• depressed that their students have 
been demolished 

• worried that none of my pupils are 
going to come back to school 

• scared for pupils 
• as long as the pupils come to school 

she doesn’t care
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someone 
watching or 
reading the 
news in the 

UK

• oh my god! poor fellows, we should 
give more money 

• that could never have happened 
• wouldn’t care, change channel 
• we should have raised money to give 

them a petrol station and some jerry 
cans for their boats 

• public would pay more to charity to 
stop this sort of thing happening 

• wouldn’t really care because not 
related

• oh my god how stupid, stay where 
you are 

• really sad and sorry for the family of 
the people 

• shouldn’t come in illegally 
• upset for all the people 
• what if it happened to us 
• not care, not bothered 
• be quite shocked but also might not 

care

risc’s analysis of the data collected
We noticed that with the exception of only one perspective, there were fewer 
responses in the repeat audit than in the baseline. This is unusual: in our experience 
pupils usually display a greater number and range of responses when this audit 
activity is repeated.

From the baseline audit we felt that some pupil responses showed

•		 awareness	that	the	migrants	are	motivated	to	attempt	the	journey	by	the	need	for	
work

•		 understanding	that	their	friends	and	families	would	mourn	their	loss
•		 belief	that	giving	money	to	charity	would	prevent	future	incidents
•		 awareness	that	some	people	would	react	to	news	of	the	incident	with	indifference

From the repeat audit we felt that some pupil responses showed

•		 belief	that	the	migrants	undertake	the	voyage	because	they	are	ignorant	of	the	
dangers: Oh my god how stupid, stay where you are

•		 awareness	of	friends’	and	families’	fears	for	migrants’	safety
•		 expectation	that	some	would	condemn	the	migrants’	behaviour	as	illegal

However,	we	were	not	able	to	detect	any	development	in	pupils’	understanding	of	the	
issues as a result of the cross-curricular core day. Pupils had shown in both audits an 
ability to empathise, with an ‘African school teacher’ who might have taught one of 
the migrants, for example, but only with their sadness. There was no development in 
understanding of the push and pull factors which might motivate the migrants to risk 
such a dangerous crossing: 

•		 destruction	of	Senegalese	fishing	industry	by	European	trawlers
•		 lack	of	employment	opportunities	and	growth	of	poverty
•		 impact	of	climate	change	on	sub-Saharan	Africa
•		 dependency	of	Spanish	agricultural	sector	on	migrant	labour
•		 reduction	of	legal	ways	of	obtaining	employment	in	Europe
•		 dependency	of	families,	communities	and	economies	on	remittances	sent	by	

workers overseas
•		 aspiring	to	a	Minority	World	lifestyle
and how these might contribute towards feelings of anger, injustice or despair.
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In terms of understanding the range of ways in which the actions of Europeans might 
impact upon African migration, pupils’ responses in the baseline audit showed 
understanding that there is a lack of employment opportunities ‘sad they had to 
leave the country to get jobs’, but no development in understanding why or of other 
factors impacting on migration, such as our

•		 contribution	to	climate	change
•		 desire	for	cheap	food
•		 protectionist	trade	rules

Pupils indicated in their baseline audit responses a desire to take action, and 
identified charitable giving as a solution: we should give more money. Pupils did 
not however demonstrate an understanding of the differences between short-term 
and sustainable solutions. Pupils however showed no awareness of the range of 
appropriate actions which might be open to them, in particular those that require 
them to change their own behaviour, for example 

•		 reduce	carbon	footprint
•		 join	an	organisation	campaigning	for	trade	justice
•		write	to	MP/MEP/supermarket
•		 become	a	fair	trade	school
•		 through	school	council	persuade	school	library	to	subscribe	to	the	New	

Internationalist and Ethical Consumer magazines

We	had	concerns	about	Year	8	pupils	learning	about	such	issues	as	HIV/AIDS	
and female circumcision in Africa since they can so easily reinforce very negative 
stereotypes. It appears that the topics covered in the cross-curricular core day did 
not provide pupils with insights into the issues raised by the chosen stimulus, and 
may	even	have	contributed	to	the	change	in	some	pupils	from	feelings	of	sympathy/
empathy displayed in the baseline audit to the belief in migrants’ naivety displayed 
in the repeat audit.

Empathy skills are developed in pupils over the long-term, so it is unlikely that a 
major improvement could be detected over the few weeks featured in this case study, 
unless the teaching between audits is specifically focussed on the issues in the 
stimulus. This is an activity therefore which may be best used annually to measure 
progress in the development of broader empathy skills.
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india or uk? 
activity

local and global themes
• understanding diversity
• awareness of the wider world

This activity is designed to gauge pupils’ perceptions of India and the UK and to find out if 
they recognise the diversity of people and places in both countries. Getting the right answer 
is less important than finding out why choices have been made.

key elements of global citizenship

knowledge
• social justice and equity
• diversity

• globalisation and interdependence

values and attitudes
• empathy and sense of common humanity
• commitment to social justice and equity
• value and respect for diversity
• concern for the environment and commitment to sustainable development

global citizenship learning objectives
• to raise pupils’ awareness of the connections between their own lives and the lives of others
• to challenge stereotypes of people and places and offer pupils a more balanced view
• to encourage pupils to focus on the similarities between people and value the common 

humanity shared by us all
• to encourage pupils to express their own opinions and value the opinions of others
• to develop pupils’ awareness of the wider world

what you need
• 10 holiday photos, five of India and five of the UK, numbered to allow easy identification (a 

selection is included on the CD)
• two pieces of paper, one saying India and one saying UK
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what to do
• tell the pupils: I’ve got my holiday photos of India and the UK in a muddle, can you help 

me sort them out?
• ask them to agree which photos go under each heading
• record decisions and any comments and reasons given

how to analyse and interpret the results
• keep a tally of the decision that is made for each photo: how many times it is put in the 

India category and how many in the UK category
• record any comments and reasons given alongside

what to look for
• the extent to which pupils recognise ethnic diversity in each country
• the extent to which pupils recognise diversity in the natural and built environments of each 

country

how to know if your teaching has been effective
When you repeat the activity, you are looking for
• an awareness of the diversity of people and places in India and the UK 
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recording template

India UK reasons

1

2

3

4

5

6

7

8

9

10
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case study: a variety of schools*

This activity has been used in a variety of different ways and raises a range of 
interesting and important issues.

In an all-white rural primary school, one of the most interesting features of the 
results	was	the	pupils’	lack	of	awareness	about	diversity	in	the	UK,	as	well	as	some	
of their stereotypes about India. For this school, using photos of local towns and 
cities	was	an	interesting	way	to	challenge	children’s	perceptions	of	the	UK.

For urban, multi-ethnic schools, the results have been surprisingly similar, showing 
a	lack	of	awareness	of	diversity	both	in	the	UK	and	in	other	countries,	demonstrating	
the need for balance in all schools.

In other schools, the activity has been effectively used to measure change by dividing 
the year group into two halves, and using each half to draw an average view of the 
whole class. This way, the activity can be repeated using the same set of photographs 
after a project or topic to measure the impact of the work.

The activity could also be used to focus on a country that the school has a particular 
link with, or a partner school, to try and assess the balance of pupils’ attitudes about 
that place.

To develop critical thinking within pupils, the images can be evaluated by the group, 
as	to	whether	they	reflect	the	UK	that	they	live	in.	Asking	the	pupils	to	identify	which	
six	images	they	would	choose	to	represent	UK,	or	India,	and	by	selecting	only	six,	
what	aspects	of	people’s	lives	are	being	left	out.	Having	these	critical	skills	and	
being able to use them to assess balance and bias in images and resources is a 
valuable skill.

* analysis by RISC
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is this a family? 
activity

local and global theme
• understanding diversity

This activity is designed to measure the extent to which pupils acknowledge a range of 
diverse families, and are comfortable using appropriate language around issues of heritage 
and sexuality.

global citizenship learning objectives
• to help pupils understand the connections between their own lives and the lives of others
• to challenge stereotypes of people and places and offer pupils a more balanced view
• to encourage pupils to focus on the similarities between people and value the common 

humanity shared by us all
• to develop in pupils a positive sense of their own identity, and a respect for the identity of 

others

what you need
• photos of happy families reflecting diversity, remember to include: same-sex parents, 

single parents, extended families, dual heritage families, adoptive families, families with 
disabilities, and families with and without children in order to compare responses (a 
selection is included on the CD)

• a question sheet asking: Is this is a family?

key elements of global citizenship

knowledge
• social justice and equity
• diversity

values and attitudes
• sense of identity and self-esteem
• empathy and sense of common humanity
• commitment to social justice and equity
• value and respect for diversity
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what to do
• ask pupils: Do you think this is a family?
• if prompts are needed, use the same ones each time, these may be useful:
 There are no right or wrong answers, it’s only your thoughts.
 What do you think makes up a family?
 What is important for a family to be happy?
• record all the pupils’ discussion, and the final decision, if the group is divided in opinion, 

record both responses

how to analyse and interpret the results
• compare the number of responses in each column 
• evaluate the comments, to gain an overview of the pupils’ attitudes  

what to look for
• whether pupils are aware of the diversity of families, and that any group of people, with any 

form of relationship, can be a family  
• the extent to which pupils’ responses indicate a respect for the equal value of all types of 

family
 

how to know if your teaching has been effective 
When you repeat the activity you are looking for
• a more balanced range of responses, and a greater number of pupils identifying all the 

photos as normal, happy families
• any change in their ability to use appropriate language around gender, ethnicity and 

sexuality
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recording template

families yes maybe no pupils’ comments

lesbian or gay couple without 
children

lesbian or gay couple with children

single parent with children

large, extended family

dual heritage family

family with disability

heterosexual couple with children

heterosexual couple without children
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case study: a multi-ethnic primary school

We had identified, through overhearing language in the playground and through 
the need to meet government criteria, that the issue of sexuality and homophobia 
needed to be addressed. This also linked in with an increasing awareness of gender 
stereotypes being strongly reinforced through the media and with more and more 
children’s toys and clothes being polarized by gender. The term girl was identified as 
being used in the playground to chastise boys who were expressing normal emotion, 
and obviously implying that emotional responses were a female trait and something 
negative.  

We hadn’t noticed any homophobic name-calling taking place, but were aware of the 
increased use of the term gay in popular culture, when describing something that 
isn’t very good. We wanted to make sure that we anticipated any homophobia that 
might be present in children’s minds, and to address the misuse of this term.  

The teacher from Year 4 conducted the Is this a family? activity. Pupils went in 
groups of three or four to the library with a teaching assistant and talked about their 
own families and what they thought made up a family. The teaching assistant made 
special efforts not to express any judgement about their responses and to emphasise 
that it was simply their thoughts and opinions that mattered. The entire process was 
extremely simple and took less than an hour.

The pupils were shown a selection of the family photos and asked which ones they 
thought were a family. The school draws pupils from an extremely diverse community 
and benefits from a range of backgrounds and cultures. The results were interesting 
as they showed up a range of gaps in the children’s awareness, and the stereotypes 
in their minds about what it means to be a family. There was obviously some 
confusion, not just around issues of sexuality, but issues of racial diversity as well.  

first audit year 4

families yes maybe no pupils’ comments

dual heritage family 2 4 2

they look the same, they are together, they love 
each other, they probably are cos the mum’s 
dark and the dad’s light and the kids are in 
between, they could just be friends, how did 
they find each other if they’re from different 
countries?, they are married, the mum has curly 
hair and the girls have curly hair so they are 
definitely related, it’s not a family cos of their 
skin – one’s white and one’s black

lesbian couple 4 1 2

they could be friends, aunty, could be mum and 
daughter, they might be married cos they were 
best friends in college, could be cousins, they 
are friends, they are best friends, mum and 
daughter or friends, they might be neighbours

single parent family 5 0 2

there’s no mum, might be divorced – how is it 
a family if they’re divorced?, no, it’s definitely 
a family, they’re together and united so they 
must be a family, not a full family, mum is inside 
cooking, mum’s taking the photo
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two fathers and 
kids

3 0 5

they’re two friends, they might be married – no 
cos two boys can’t produce children, he might 
be an uncle, maybe mum’s not there at the 
moment, they’re gay (followed by giggling), 
maybe mum isn’t in the photo she might have 
died, they’re brothers, they might be neighbours

The school decided to allocate some money for resources in this area, and then 
we consulted with a local resource centre which supplied us with a selection 
of recommended story books that addressed issues of gender and sexuality, in 
particular books that represented normal everyday activities for families who 
happened to have two parents of the same sex.

At the end of the school day Year 4 spent twenty minutes reading one of these  books 
and talking about it. Over a two-week period, the class read six books

•	 William’s Doll – in which a young boy wants to play with a doll but is discouraged 
by his father, until his grandmother explains that there is nothing wrong with it 
and he needs to learn to care for a child just like his father did

•	 That’s My Mum – in which two dual heritage children are confronted by children 
in their class, who can’t identify their mothers, because they have a different skin 
colour to the two children. This is a lovely book for talking about issues around 
heritage and diversity

•	 King and King and King and King and Family – in which the Prince falls in love 
with another prince who is fully accepted by the family. They then look for a child 
to adopt

•	 And Tango Makes Three – which tells the true story of two male penguins who 
raised a baby together in New York’s Central Park Zoo

•	 The Different Dragon – where a dragon feels he doesn’t fit in because he is 
expected by the community to be aggressive and fiery

There was some discussion between the teacher and the class, particularly around 
the issue of adoption and the term ‘dual heritage’. The teacher made a particular 
point of referring to any same sex parents as a ‘gay couple’ or as ‘same-sex parents’ 
and always emphasising the happy loving family. She made sure that she normalised 
and contextualised the term ‘gay’, and was prepared to deal with any responses that 
the pupils may have had. Some stories required no discussion afterwards.

After these two weeks, the activity was repeated, using different photos. Each photo 
represented the same type of family however, so that a change in attitudes could be 
measured.
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second audit year 4: two weeks later

families yes maybe no pupils’ comments

dual heritage 
family

5 0 1
they all look alike (One group matched the 
children to each parent by their skin colour.)

lesbian couple 5 1 0

they are lesbians or sisters or friends, friends or 
sisters, they are twins, it’s their wedding, they 
just got married and they look like they love each 
other, they could be gay, they’re lesbian, it’s two 
mums, might be a stepmother, they might be 
lesbians and they’ve just been to a wedding cos 
they look all smart

single parent 
family

5 0 0
mum and daughter, doesn’t matter that it’s only 
two of them, granny, they come from the same 
place, it’s her grandma

two fathers and 
kids

3 1 2
they could be gay and have adopted a child, 
they’re brothers or friends or they might be gay, 
they’re a couple, they are a gay couple

The impact that the small group of story books had on the Year 4 children was 
astounding. The greatest change was in how comfortable the children were using 
terms like ‘gay’ and ‘lesbian’.  Interestingly, the term ‘lesbian’ had not been used 
by the class teacher at all, but the children began using it confidently after reading 
the books together. There was no giggling during the activity, and the children didn’t 
seem challenged or fazed at all at discussing the range of family relationships that 
were possible in each picture.

It was an extremely positive activity, and there were no complaints from anyone 
involved. The staff found the activity really easy to use, and the children engaged in 
the discussion without any hesitation or difficulty. It was taken up by Year 6, who 
also conducted the audit, and other years are now using the books as well.  

This year group will continue to do work on these issues, and read several more 
books, and repeat the audit again in six months time, to assess whether the change 
has been sustained.

booklist
& Charlotte Zolotow William’s Doll, Picture Lions 1991
& Henriette Barkow That’s My Mum, Mantra Lingua 2001 (dual language versions are 

available)
& Linda de Haan and Stern Nijland King and King and King and King and Family, Tricycle 

Press 2002 and 2004
& Justin Richardson and Peter Purnell And Tango Makes Three, Simon and Schuster 2007
& Jennifer Bryan The Different Dragon Two Lives 2006
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what do these logos mean?
activity

local and global theme
• making a difference

This activity is designed to find out the extent to which pupils recognise the connection 
between everyday brands and products, the lives of people around the world, and their own 
role as consumers.

key elements of global citizenship

knowledge
• social justice and equity
• diversity
• globalisation and interdependence
• sustainable development
• peace and conflict

values and attitudes
• sense of identity and self-esteem
• empathy and sense of common humanity
• commitment to social justice and equity
• value and respect for diversity
• concern for the environment and commitment to sustainable development
• belief that people can make a difference

global citizenship learning objectives
• to enable pupils to become aware of inequalities and injustices in the current world trading 

system
• to help pupils understand that people’s behaviour has an impact on the environment
• to foster a sense of responsibility for the environment and for the sustainable use of 

resources
• to equip pupils with the understanding and belief that they can make a difference

what you need
• 10 logos or symbols that represent a range of values and will be seen in a variety of places 

every day, for example, a recycling symbol, a fast food logo, a clothing brand, a religious 
symbol, a fair trade logo, a road sign (examples can be found on the accompanying CD)

• a question sheet asking: What do these mean?
• a blank sheet of A3 paper, one for each group
• a pen for each pupil
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what to do
• ask pupils: What do these logos mean?
• record any comments made and explanations given

how to analyse and interpret the results
• count how many times each symbol has been correctly identified
• record the alternatives suggested when the symbol can’t be identified

what to look for 
• for younger age groups: their ability to recognise a range of symbols and what they represent
• for older pupils: their ability to recognise the logos and identify the implications behind the 

production of different brands
• the extent of their knowledge about associated global issues
 

how to know if your teaching has been effective 
When you repeat the activity you are looking for
• for younger age groups: a higher percentage of correct responses and a greater 

understanding of what the logos represent, eg what the Fairtrade Mark means
• for older pupils: recognition of all the logos and a greater knowledge and awareness of 

connected global issues
• the ability to think critically about the impact of their own decisions

®

Ã
ZXsd
˙x ✟
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what do these logos mean?
recording template

symbol
number 

of correct 
responses

alternative guesses and other comments

men’s and women’s 
toilet sign

Fairtrade Mark

Olympic flag

disability symbol

Islamic crescent and 
star

Christian cross

McDonald’s

recycling symbol

skull and crossbones 
symbol for poison

stop sign

Coca Cola
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case study: a multi-ethnic urban early 
years group

Our Early Years group was celebrating Fairtrade Fortnight. At the start we decided to 
find out whether the children recognised the Fairtrade Mark and if it was possible for 
children under five to have an understanding of what it stands for.

From the activity we showed the children a number of the logos and asked them 
what they meant. Their recognition of those relating to large corporations surprised 
us.	Most	notably,	100%	recognised	the	McDonald’s	logo	and,	through	talking	about	
it,	showed	us	they	knew	with	certainty	what	McDonald’s	was	all	about	in	terms	of	
food,	Ronald	McDonald,	happy	meals	and	toys.	They	were	very	well	aware	of	what	
the logo stands for. 

In contrast, only 23% recognised the Fairtrade Mark, even though we often refer 
to fair trade in the context of the children’s snacks. They weren’t really sure what it 
meant, although one child said Fairtrade bananas were good bananas.

We decided to use the fair trade activities in the Growing Up Global early years 
global education handbook, which included a game with raisins being shared 
out fairly and unfairly to show the children what fair trade is all about. They did 
sorting activities which involved recognising the Fairtrade Mark on packaging, we 
also made our own large Fairtrade Mark out of scrap materials. The children liked 
finding out that the Fairtrade Mark represents a person raising an arm in greeting to 
others across the world, representing the link between producers and consumers. 
They enjoyed raising their own arms and shouting: Fairtrade! when we held up the 
Fairtrade Mark.

Several months later, when doing a topic on food around the world, we repeated 
the	activity.	The	results	for	the	McDonald’s	logo,	not	surprisingly,	remained	the	
same, but this time 82% recognised the Fairtrade Mark. The children’s comments 
included: It means being fair to farmers and We should buy fair trade to help 
farmers.

We were pleased that the children’s recognition of the Fairtrade Mark was greater 
than it had been and their understanding of what it was all about had increased 
significantly. It also raised our own awareness of how important it is to include 
areas such as fair trade to balance the success large companies have in getting their 
message across to young children.
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what do you know about...?
activity

local and global themes
• making a difference
• awareness of the wider world

This activity is designed to find out what pupils think and know about any country, or locality 
they are studying.  It can also be used to gauge the pupils’ knowledge and attitudes as their 
school embarks on a partnership with a school in another country.

key elements of global citizenship

knowledge
• social justice and equity
• diversity
• globalisation and interdependence

values and attitudes
• empathy and sense of common humanity
• commitment to social justice and equity
• value and respect for diversity
• concern for the environment and commitment to sustainable development

global citizenship learning objectives
• to raise awareness of pupils’ global links and connections
• to promote the idea that we have as much to learn from others as they do from us
• to challenge stereotypes of people and places and offer pupils a more balanced view
• to celebrate the contribution to human achievement made by societies around the world, 

past and present
• to encourage pupils to focus on the similarities between people and value the common 

humanity shared by us all
• to develop pupils’ awareness of the wider world

what you need
• a large blank piece of paper, one for each group
• a question sheet asking: What do you know about...?
• a pen for each child

what to do
• ask the pupils: What do you know about...? and ask them to write or draw their ideas
• if prompts are needed, use the same ones each time, these may be useful:
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 Are there any people? 
 What would they be doing? 
 What would they look like?
 Are there any buildings? 
 What would they look like?
 What would you see growing?
• record any comments made and explanations given
• make sure all drawings are labelled as you go, so that they can be easily interpreted later

how to analyse and interpret the results
• classify the comments under the headings shown on the recording template, if there are 

multiples of the same comment, count each separately
• calculate the percentage of total comments in each category

what to look for
• the extent to which pupils show an awareness of diversity within and across a range 

of aspects of life, for example, between urban and rural, rich and poor, traditional and 
contemporary

how to know if your teaching has been effective
When you repeat the activity you are looking for
• a more balanced range of responses across the categories and within each category, 

reflecting an increased awareness of the locality
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recording template

type of response responses number/ %

natural environment 
climate, landscape, animals and 
plants

built environment 
buildings, any development of 
land by humans

people and society 
daily life, activities, food, 
relationships

culture and history 
historical events, monuments, 
aspects of cultural life, language, 
music, religion

energy, transport and 
communications 
electricity, technology, modes of 
transport

economic activity 
means of earning income, trade, 
industry, tourism

named geographical features 
location in the world, 
neighbouring countries, names of 
mountains, rivers etc
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case study: a multi-ethnic secondary 
school

Our secondary school (11-18) has a partnership with a school in Zambia. In 
introducing the partnership to our students we were aware of the potential for 
‘getting it wrong’ and unintentionally reinforcing negative stereotypes of Zambia and 
other countries in Africa. In its early stages, we realised we needed to explore the 
impact the partnership was having on our students’ attitudes. We were also keen to 
record their knowledge of Zambia, and Africa as a whole, before a group of our Year 
11 students travelled to Zambia to visit our partner school. We realised it would 
be valuable to repeat the activities on the students’ return, to help us measure the 
impact the partnership was having.

We chose three main activities, with some warm-up questions to start. The warm-up 
questions were adapted for the age and ability of the students, to help develop their 
ability to think for themselves and think critically before doing the other activities. 
As an example, for the Yes/No questions, instead of asking, Do you know the name 
of the Prime Minister?, we asked, Do you know the name of a Prime Minister of 
another country? 

What would you see in a country in Africa? along with What do you know about 
Zambia? were chosen to give us a snapshot of what the students already knew and 
thought. We also used What’s the same, what’s different? to help us gauge whether 
the students could recognise links between their own lives and the lives of our 
partners in Zambia.

before the zambia visit
warm-up questions

Students tended to be more undecided as the questions or statement, became 
harder. Their reactions were often more telling than the answers themselves and we 
realised it would be useful to record their comments and discussion. In the context of 
the partnership, the results below were interesting. 

question %yes %no

Have you had anything to eat or drink from an African country this week? 13 87

Have you ever written to a newspaper or MP about something you believe in? 27 73

statement %agree %disagree %undecided

We can learn a lot from people in other countries 87 4 9

The only thing we can do about poverty is to give 
money to charity

35 62 3

The harder you work the richer you get 80 7 13
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what would you see in a country in Africa?
52% of the students’ responses to the question focused on the natural environment, 
with far fewer responses about the built environment – only 9%. The responses 
about people and society were 31%, economic activity 4%, with culture and history 
3% and energy, transport and communication just 1%. They didn’t name any 
countries. It was the responses themselves that were particularly telling, providing us 
with evidence that our students’ view of Africa was both narrow and stereotypical.

type of response examples of responses % 

natural environment
giraffes, elephants, mosquitoes, wild animals, desert, hot, 
beaches, dust, sand, camels, donkeys

52

built environment mud huts, poor housing, huts, no sanitation 9

people and society
poverty, orphans, AIDS, HIV, war, dictator, death, children with 
big tummies, malaria, lots of people, happy people

31

economic activity crops, cocoa beans, market stalls, safari 4

culture and history Valley of the Kings, pyramids, football stadiums 3

energy, transport and 
communication

cobbled roads, taxis, children walking to school 1

what do you know about Zambia? 

In terms of percentages, the students’ responses were more balanced than with 
What would you see in a country in Africa?, but again the actual responses showed 
a very biased view. There was no mention of energy, transport or communication, 
although students were able to name a few features.

type of response examples of responses % 

natural environment land locked, 3x size of England, giraffes, elephants, rivers, heat 24

built environment schools, poor villages, huts, slums 20

people and society lots of AIDS, HIV, poverty, heavily Christian, orphans, poor 24

economic activity safaris, crops, one of the richer African countries 12

culture and history
English main language, 70 other languages, part of British 
Empire

14

countries and features Lusaka, Victoria falls, Zambezi River 6

what’s the same, what’s different? 
The students’ responses focused far more on the differences (dirty, lonely, different 
race, poor, no shoes, no parents), with similarities being about physical appearance 
(same body, two eyes) and possessions (house, kite). The students saw little that 
they would have in common with the boy in the picture and, overall, their attitude to 
him was negative.

Although the responses to the initial audit were stereotypical, varying from relatively 
neutral to extremely negative, we expected the students’ visit to Zambia would give 
them a more balanced and realistic view. 
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after the zambia visit
warm-up questions

The responses to the questions and statements showed a few interesting changes 
– the ‘before’ percentages are in parentheses ( ).

question %yes %no

Have you had anything to eat or drink from an African country 
this week?

100 (13) 0 (87)

Have you ever written to a newspaper or MP about something 
you believe in?

71 (27) 29 (73)

Students clearly knew more about where their food comes from! 

statement %agree %disagree %undecided

We can learn a lot from people in other countries 100 (87) 0 (4) 0 (9)

It’s good to give money to charity  24 (35)   73 (62) 3 (3)

The harder you work the richer you get 0 (80) 100 (7) 0 (13)

Recognising that working hard doesn’t lead to wealth for the majority of people in the 
world was the most notable change here, while all now agreed we can learn a lot from 
people in other countries.

Repeating What would you see in a country in Africa? and What do you know about 
Zambia? activities showed unexpected changes: instead of a more balanced view, 
the students’ responses were even more polarised. For example in the case of What 
would you see in a country in Africa? 74% (previously 52%) were about the natural 
environment and only 10% (previously 31%) about people and society. Although 
the Zambia responses showed the students had greater factual knowledge, eg about 
currency, languages spoken and food, they still focused on the negative, eg 60% of 
children at the school have no parents was one of the few comments our students 
made	about	the	Zambian	school.	Despite	visiting	the	country,	the	results	were	
almost the same. This led us to ask if they had learnt anything very much from the 
partnership! 

Repeating What’s the same, what’s different? led to students recognising more 
similarities as well as differences. The similarities included more about feelings, 
expressions, daily routine and religion – a positive change in attitude since the first 
time the question was asked.

Overall the activities showed us that the students’ knowledge and attitudes had 
changed to some extent, but not as much as we’d hoped. We realised we’d need 
to put more thought into careful planning and embedding the partnership in the 
curriculum if future visits were to make a meaningful contribution to students’ 
understanding of Zambia.

  

A second case study using this activity can be found on p87.
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what does this picture 
mean: co-operation?
activity 

local and global theme
• making a difference

This activity is designed to find out what pupils think and know about co-operation and how 
skilled they are at critical thinking.

key elements of global citizenship

knowledge
• social justice and equity
• globalisation and interdependence

values and attitudes
• belief that people can make a difference
• commitment to social justice and equity

global citizenship learning objectives
• to equip pupils with the understanding and belief that they can make a difference
• to enable pupils to develop skills of co-operation and conflict resolution
• to help pupils develop an understanding of their own and each other’s rights and 

responsibilities

what you need
• a question sheet asking: What does this picture mean?
• one of the pictures from the CD, either donkeys or fish
• a blank sheet of A3 paper, one for each group
• a pen for each pupil
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what to do
• ask the pupils: What does this picture mean? and ask them to write or draw their ideas
• if prompts are needed, use the same ones each time, these may be useful: 
 Does the picture tell a story?
 Does it have another meaning?
• record any comments made and explanations given. Make sure all drawings are labelled as 

you go, so that they can be easily interpreted later.

how to analyse and interpret the results
• classify the responses under the headings shown on the recording template, if there are 

multiples of the same comment, count each separately
• calculate the percentage of responses in each category

what to look for 
• whether pupils go beyond literal interpretations 
• whether pupils are able to see that each picture has another meaning

how to know if your teaching has been effective 
When you repeat the activity, use the other image and look for
• donkey: a higher percentage of comments which show pupils understand the concept of co-

operation, using language which reflects this
• fish: a higher percentage of comments which show pupils understand the concept of 

solidarity, that individuals working together can have more impact than if they work on their 
own
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recording template: donkey

type of response no of 
responses % comments and explanations

working together

co-operation/
agreement

kindness

thinking things through

sharing

friendship/love

help

description only

other
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recording template: fish

type of response no of 
responses % comments and explanations

working together, 
solidarity

co-operation/
agreement

friendship/love

danger

help

description only

other
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case study: a multi-ethnic, urban 
secondary school

In our multi-ethnic secondary school we used What does this picture mean: co-
operation? with a Year 10 tutor group soon after the start of the school year. We were 
particularly interested to find out whether the pupils were able to identify and use 
language around co-operation and team work, whether they could interpret further 
meanings from an image with no words, and whether they were able to carry out an 
open-ended discussion without guidance.

We allocated 15 minutes for the pupils, working in small groups, to discuss the 
image and record their ideas. The initial results were interesting. We had anticipated 
it being difficult to analyse them, because of the broad range of possible responses, 
but it proved straightforward to identify common themes.  

type of response actual comments no of 
responses %

description only
fish eating other fish, small fish can gang up 
on big fish 18 53

individuals working 
together

if you team up you can get the big guys, you 
should work together 5 15

co-operation/agreement co-operate with each other, team work 6 18

friendship/love friends should stick together 3 9

other it’s about the food chain 2 5

The majority of the responses fell into the descriptive category. Most pupils stated 
what the picture was, rather than interpreting it any further. The percentage of pupils 
who used language around co-operation and team work was lower than we would 
have expected.  

Our school has been working towards building an ethos of team work and co-
operation for some years, this is particularly important for the Year 10 pupils, who 
move to a new location and into newly formed tutor groups, after Year 9. Staff had 
identified that, at this stage, there was a need for activities to unify each tutor group, 
and help the pupils develop new friendships and bonds. Although we had done 
almost no preparatory work for the activity, it gave us a useful snapshot of the pupils’ 
attitudes and enabled us to identify their needs.

For the next three months we worked with each Year 10 tutor group, setting up a 
range of activities in tutor time that addressed issues of identity, team work and co-
operation.  Each group also took part in a day of team-building activities, in order to 
encourage co-operation and establish good working patterns early on. 

We repeated the activity the following term, this time with a different Year 10 group, 
for whom the image would be new. We wanted to see if our activity programme had 
led to any change in pupils’ attitudes. Interestingly, the pupils were much more able 
to discuss possible meanings of the image. They offered a greater number of possible 
responses than the previous group, indicating that they were thinking more about the 
interpretation of the image and those who were less vocal felt more able to offer their 
suggestions freely.
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type of response actual comments no of 
responses %

description only the little fish are fighting the bigger fish 7 18

individuals working 
together

safety in numbers, stick together and you 
can stand up to anything, different coloured 
fish represent different people working 
together or against each other, power to 
the people, if you group together you can 
overcome bullying, work together to get 
where you want to be

14 36

co-operation/agreement

the big fish represents global issues, if we 
try on our own or are just ignorant to the 
problem it will beat us, but it we co-operate 
and act as one we will be able to stop the 
problem, the different colours could show 
different cultures and this could imply that 
we need to co-operate with others, if we 
cooperate with each other we can stop 
bullying

12 31

friendship/love
work together to overcome conflict, peace 
rather than violence 3 8

other 3 8

The comparison of the responses from the two groups was simple to do. We could 
identify a change in attitudes and in the ease with which pupils used language 
around peace and conflict resolution, co-operation and team work. The second group 
were also beginning to mention issues of bullying and fairness. The percentages gave 
a surprisingly clear picture of the change in attitude, although the actual comments 
showed the change in much more detail. We could also see a subtle change in 
pupils’ willingness to speak out, and allow others space to express themselves, which 
is a result that we had not anticipated from the team-building activities that we do. 
Colleagues could see the potential of using this sort of activity to gather evidence to 
demonstrate the impact of our team-building work. 
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what does this picture 
mean: black or white?
activity 

local and global themes
• understanding diversity
• thinking about futures

This activity is designed to find out what pupils think and know about race and racism and 
how skilled they are at critical thinking.

key elements of global citizenship

knowledge
• social justice and equity
• diversity

values and attitudes
• sense of identity and self-esteem
• commitment to social justice and equity
• value and respect for diversity

global citizenship learning objectives
• to challenge stereotypes of people and places and offer pupils a more balanced view
• to encourage pupils to focus on the similarities between people and value the common 

humanity shared by us all
• to develop an understanding that people may be treated less fairly because of their race, 

gender, disability, sexuality, age and class
• to develop in pupils a positive sense of their own identity, and a respect for the identity of 

others

what you need
• a question sheet asking: What does this picture mean?
• the black or white? picture from the CD
• a blank sheet of A3 paper, one for each group
• a pen for each pupil
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what to do
• divide the class in two, use one half of the class for the initial audit and the other for the 

repeat
• show one half of the class the picture and ask: What does this picture mean? and ask them 

to write or draw their ideas. If prompts are needed, use the same ones each time, this may 
be useful: 

 Does the picture have another meaning?
• record any comments made and explanations given
• make sure all drawings are labelled as you go, so that they can be easily interpreted later

how to analyse and interpret the results
• classify the responses under the headings shown in the recording template. If there are 

multiples of the same comment, count each separately
• calculate the percentage of responses in each category

what to look for
• whether pupils go beyond literal interpretations 
• whether pupils are able to see that the picture has another meaning
• the extent to which pupils refer to race and racism and are comfortable in their use of 

language in relation to this, eg black people, white people, prejudice

how to know if your teaching has been effective 
When you repeat the activity with the other half of the class look for
• a higher percentage of comments about race and racism 
• a greater confidence in using associated language

black or white?
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recording template

type of response no of 
responses % comments and explanations

crime

race and racism

we’re all different 
but equal

peace/violence

DNA

who does it 
belong to? 
identity

description only 
no interpretation

other
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case study: two contrasting primary 
schools*

what we wanted to know
What is interesting about this activity is pupils’ use of language. We used the activity 
to try to get a snapshot of pupils’ attitudes towards issues of race and racism, and 
also to ascertain whether they were comfortable discussing the issue, and able to use 
appropriate language.

what we found out
Having	used	the	activity	in	a	range	of	schools,	we	noticed	quite	strong	differences	
between the schools. Some pupils were able to consider the meaning of the image, 
whilst	other	pupils	in	other	schools	were	only	able/prepared	to	describe	the	image.	
This observation dictated how we analysed the responses to the image, as we wanted 
to examine the language that different schools were using in more detail and to find 
out	which	schools	were	equipping	pupils	to	discuss	issues	of	race	and	ethnicity/
racism. What we found particularly interesting was the range of responses that 
related to these issues. Pupils in some schools were quite comfortable talking about 
race and skin colour and interpreting an anti-racist message in the image. In other 
schools pupils were much less confident using appropriate language, often saying 
to the adult supervising that they thought the term black was a racist word, or that it 
was naughty and shouldn’t be said.

detailed results
Below are comments that related to race and racism from Year 2 and Year 6 of two 
primary schools. They are at opposite ends of the spectrum of responses for this 
activity, in terms of their use of language and ability to interpret the picture.

In School A pupils focussed heavily on describing the image and what it might 
depict, rather than interpreting it or imagining what it might mean.

year 2 school A

type of response % comments

description only 90

is it the tip of your finger?, X-ray your tummy or chest, tread of your 
shoe, it tells you the shape of your finger, a finger tip, the palm of your 
hand, it’s a fingerprint, there are lines on your thumb if you look closely, 
there are prints on all your fingers and your hand, fingerprint, has 
someone wet their finger and then they put it on a piece of paper?, a 
picture of half a zebra, a fingerprint, zebra skin

race and racism 5

does it mean that it shows if you are black or white?, is it a black 
person’s fingerprint because they have bigger fingers?, is it a white 
person’s because they have more food than a black person and they 
grow faster?

* analysis by RISC

65what does this picture mean: black or white?



In contrast, pupils in School B showed greater confidence both in using language 
associated with race and in attempting to understand the meaning of the image.

year 2 school B

type of response % comments

description only 36
it’s a fingerprint, someone’s put finger in ink and onto piece of paper, 
it’s black and white, between the white there is some black, it’s a hand 
print, maybe it’s your thumb, they took a picture and made it bigger

race and racism 28

the person what colour skin did they have?, a black person or a white 
person, it doesn’t matter what colour people’s skin is because you are 
still the same, it’s about not criticising people if they are black or white 
as we are all the same inside, whatever the person’s skin colour when 
they do a thumbprint it will look the same, it doesn’t matter which skin 
colour you are we are all the same, we are all humans

There was a similar difference across all the years as the Year 6 results show.

year 6 school A

type of response % comments

description only

41 elephant print, toe print, finger print, blown up, someone’s random 
print, print of a toe or a finger, thumb print, an advert, finger grease, 
maybe a black-out, finger, slug trail, swirls, big finger, foot of a snail, 
maze, big finger print

race and racism 

10 same print black or white, belongs to a black or white, different 
coloured skin, black or white vandalism?, black murderer could be 
black or white, skin colour, white or black, white black scientist’s finger 
print, you shouldn’t say black it’s rude

year 6 school B

type of response % comments

description only 16 it’s a fingerprint, fingerprint, line in the fingers

race and racism      63

doesn’t make a difference what your skin colour is, it doesn’t matter if 
you are black or white, don’t be racist, respect each other no matter 
what colour you are or who you are, don’t judge people, you can’t 
tell, doesn’t matter if you are black or white, don’t judge people – if 
they’re black or white, you can’t really tell what colour someone is by 
a fingerprint, everybody’s fingerprints are different even if you have 
different colour skin, black people should be treated the same as white 
people, don’t abuse people who are different colour, don’t use racism as 
violence, it doesn’t mean anything if you are black or white, it does not 
matter what colour you are just the way you act, its saying that even if 
that person is black or white there is no difference between the way we 
are
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The difference between these two schools demonstrates the importance in raising 
the issue of race and racism, in order to enable them to use appropriate language. 
Where pupils are comfortable talking about race, they are also able to discuss issues 
of racism, bullying and discrimination. Both schools made decisions to include more 
opportunities for discussion and debate in the classroom. The staff decided to invest 
in training on how to use a range of activities to develop and promote oracy and 
literacy skills, aimed at promoting persuasive, discursive and descriptive language, 
and enable respectful and open discussion amongst pupils. This activity also proves 
useful for opening up discussion about language identified by staff as needing to be 
addressed – language that may have been used by pupils in the playground, or for 
discussing current events.  
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what’s the best way to 
protect the environment?
activity

local and global themes
• making a difference
• thinking about futures

This activity is designed to find out what pupils think and know about the impact our choices 
have on the environment.

key elements of global citizenship

knowledge
• globalisation and interdependence
• sustainable development

values and attitudes
• concern for the environment and commitment to sustainable development
• belief that people can make a difference
• commitment to social justice and equity

global citizenship learning objectives
• to enable children to become aware of where food comes from and how it reaches them
• to help children understand that people’s behaviour has an impact on the environment
• to equip children with the understanding and belief that they can make a difference
• to foster a sense of responsibility for the environment and for the sustainable use of 

resources
• to help children develop an understanding of their own and each other’s rights and 

responsibilities
• to encourage children to express their own opinions and value the opinions of others

what you need
• nine cards, with one of the following statements
 A  Buy food grown by local farmers
 B Don’t travel by plane
 C Save water
 D Don’t waste electricity
 E Give unwanted items to charity shops
 F Recycle everything you can
 G Walk to school
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 H Start a compost heap in your garden
 I Only buy what you need
• a question sheet asking: What’s the best way to protect the environment?

what to do
• spread the cards out and ask the pupils to look at them, a short explanation of each card 

may be necessary, depending on the age group
• without picking them up, each pupil should identify a card that they think is the most 

important and one that’s not so important
• ask the pupils to arrange the nine cards in a diamond pattern with the most important at the 

top, the least important at the bottom and the others ranked in between, they can swap the 
cards around as long as they can give a reason for doing so. If prompts are needed, use the 
same ones each time, this may be useful: 

 Remember this is about the best way to protect the environment, not the people in it.
•	 record their comments and explanations
• once the group has reached a consensus, use the letters on each card to record the pattern, 

a digital camera can be useful for this

For younger pupils an alternative is to choose just four cards to arrange in a smaller diamond 
shape. We would recommend
• Never waste water
• Recycle
• Walk to school
• Buy food grown by local farmers

how to analyse and interpret the results

method A
• score the results as follows
      

     

      

     
     

• add together all the scores for each card
• arrange the cards in a diamond pattern to reflect the total scores for the class and record this

method B
• tally how many times each card is placed in the top three and in the bottom three of the 

diamond or, for the four-card version, is top and is bottom

9

5

1

77

33

55

5

1

33
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what to look for 
• the priorities pupils give cards within the broad categories of transport, consumption and 

waste. Note that
• cards A, B and G refer to the environmental damage caused by transport 
• cards C, D and I refer to the impact of consumption 
• cards E, F and H refer to waste

The note below explains some of these issues. If you think media coverage, eg reporting of long 
periods of drought, has influenced the positioning of the cards make a note of this.

how to know if your teaching has been effective 
When you repeat the activity you are looking for

• the highest score in the transport group (cards A,B and G) being for food grown by local 
farmers

• the highest score in the consumption group (cards C,D and I) being for I, Only buy what 
you need

• the lowest score in the waste group (cards E,F and H) being for F, Recycle everything you 
can

To gauge pupils awareness of why F should have the lowest score try the Re-activity, p78.

note
There is no definitive answer in this complex debate. An expert in sustainable living has 
suggested that the nine responses fall into three groups with these priorities:

high priority
• only buy what you need: consuming less reduces energy, transport and waste
• buy food grown by local farmers: cutting down on food miles and air freight
• start a compost heap in your garden: no transport or landfill, recycling at its best

medium priority
• never waste water: pumping and processing water uses energy
• don’t waste electricity: apart from switching off appliances, check how energy efficient 

they are
• walk to school: avoid using cars for short journeys, school buses are often essential for 

pupils with too far to walk

low priority
• don’t travel by plane: long haul passenger flights have less impact than the air freight of 

goods, short haul flights are the most damaging
• give things to charity shops: although reducing landfill, this may involve transport and 

energy in processing
• recycle everything you can: refuse (say no!) and reuse before recycling, which involves 

further consumption through transport and energy
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What’s the best way 
to look after the 
environment?

A
Buy food grown by 

local farmers

B 

Don’t travel by plane

C 

Never waste water

D 
Don’t waste 
electricity

E
Give unwanted items 

to charity shops

F 
Recycle everything 

you can

G 

Walk to school

H 
Start a compost heap 

in your garden

I 
Only buy what you 

need

These cards can be printed from the CD
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recording template: method A

card total score comments

A  Buy food grown by
local farmers

B  Don’t travel by 
plane

C  Never waste water

D  Don’t waste
electricity

E  Give to unwanted
items to charity
shops

F  Recycle everything
you can

G  Walk to school

H  Start a compost
heap in your garden

I   Only buy what you
need
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recording template: method B

card top 3 bottom 3 comments

A Buy food grown by 
local farmers

B Don’t travel by 
plane

C Never waste water

D Don’t waste 
electricity

E Give unwanted 
items to charity 
shops

F Recycle everything 
you can

G Walk to school

H Start a compost 
heap in your garden

I Only buy what you
need
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case study: a mainly white rural primary 
school

Our primary school was addressing issues of sustainability and was working towards 
becoming an Eco-School. The head teacher and members of the Eco-School Action 
Team decided to use activities from the toolkit to 

•	 gather	evidence	about	how	effective	they	were	being	in	raising	awareness	of	
sustainability

•	 investigate	the	impact	their	Eco-Schools	work	was	having	on	the	attitudes	of	the	
children

The team decided to do several activities with all the children throughout the school 
and use the results to guide them in planning curriculum work that would focus 
on sustainability themes. We decided to use two activities: What’s the best way to 
protect the environment?, which requires the pupils to reach a consensus, and How 
can I make the world a better place?, which is open-ended.

We began with some warm-up questions and statements to get the pupils to think 
for themselves and respond as individuals – the most telling from the school’s 
perspective being the statement It’s better to walk to school than come by car. 47% 
of the children agreed with this, 23% disagreed and the rest were undecided. When 
asked for their views, many of those in the don’t know category felt that it might be 
better for the environment if they walked, but it wasn’t practical for those who lived 
too far away. This led to discussion about other ways families could be encouraged to 
cut down on car use.

What’s the best way to protect the environment? led to much discussion as small 
groups in each year tried to agree on diamond ranking the nine options they were 
given. Their comments were also recorded as they tried to reach agreement on where 
to place the nine cards. 

The whole class diamond is shown below. We also calculated the percentage of 
times each card appeared in the top three.

Recycle everything 
you can

Give unwanted things 
to charity shops

Don’t waste electricity

Never waste water
Only buy what 

you need

Buy food grown by 
local farmers

Don’t travel by plane

Walk, cycle or catch a 
bus to school

Start a compost heap 
in your garden
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The teachers felt these results reflected a general lack of awareness about the impact 
of recycling: children and adults often think that recycling something means it 
disappears, but the reality is the use of transport and energy in recycling can have 
a significant environmental impact. The teachers decided to encourage the children 
to think about ways we can all reduce the amount we consume, eg packaging, and 
to recognise the environmental importance of reusing or repairing things. It was felt 
these	areas	could	be	addressed	through	D&T	topics	and	discussed	in	assemblies,	
especially with reference to packaging and the children’s lunch boxes.

These were also a focus for talking about the impact of food miles – an issue many 
children didn’t understand. It was decided that this area could be explored through 
Maths and Geography as well as cross-curricular work on fair trade. It was also 
decided to try composting waste from the children’s daily fruit, as well as appropriate 
waste from school dinners, lunch boxes and the staffroom. An annual No electricity 
in school day was proposed, to encourage the children to think about the value of 
electricity and not wasting it. Parents and governors were involved in Walk to school 
week and in other Eco-School initiatives.

How can I make the world a better place? was chosen to demonstrate the breadth 
of the pupils’ thinking: the teachers felt sure the emphasis would be on what the 
children could do themselves in the local area, rather than globally. This was, to 
some extent, borne out by the results which again showed an emphasis on recycling 
(27%), no litter (14%), saving water (13%) and saving energy (11%). The other key 
areas the children focussed on were to do with peace and charity. The emphasis on 
things we could do about sustainability rather than how we treat other people was 
striking, as was the predicted emphasis on the local and not the global. 

It was decided that, in developing work on sustainability, teachers had inadvertently 
lost opportunities to link what we do in our lives with the lives of people across 
the planet. Curriculum plans needed to address this lack of balance, for example, 
through including fair trade.

Two years later the school repeated the activities with all the children. As the tables 
of results show, there were some encouraging changes. With the warm-up statement 
about walking to school more children agreed it was better to walk, fewer disagreed 
and far fewer sat on the fence. In the diamond-ranking activity a higher percentage 
of children were aware of the impact of air travel and of air freight. They gave more 
emphasis to composting, saving electricity and water, and less emphasis to recycling. 

Never waste water

Walk, cycle or catch a 
bus to school

Only buy what you 
need

Don’t waste electricity
Recycle everything 

you can

Don’t travel by plane

Buy food grown by 
local farmers

Give unwanted things 
to charity shops

Start a compost heap 
in your garden
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warm up questions 

statement agree % don’t know % disagree%
2004 2006 2004 2006 2004 2006

It’s better to walk to school than come by car 47 65 30 18 23 17

 

what’s the best way to protect the environment? results of ranking

suggestion 2004 
%

2006 
% comments 2006

Start a compost 
heap in your garden 10 12 if you don’t compost it goes to landfill, compost heaps 

are life for worms and nature

Don’t travel by 
plane 5 8

more planes go over in a day carrying food than 
people travelling, planes use lots of petrol, lots of 
fumes, gas fumes from planes, what’s so bad about 
travelling by plane?, pollution, it would be hard to 
go to America, if we keep on using planes and cars 
it affects the ice – the world will flood, planes let off 
pollution and drop bombs, in airports you could set 
up a stall for Africa to raise money for where you 
are going, there’s lots of things about planes, it uses 
electricity, planes waste energy, planes are killing 
people and penguins because they are melting the 
ice, planes are the worst at pollution

Walk, cycle or catch 
a bus to school 10 8 you don’t need lots of cars, you can share, we all 

know you’re supposed to walk/cycle

Don’t waste 
electricity 13 16

wasting electricity is to do with global warming, don’t 
waste electricity because it wastes money, don’t 
waste electricity because electricity makes water work 
– it makes lots of things work, we couldn’t live our 
lives with candles – some people do if they can then 
we can, if you waste electricity we’ve only got one 
coal mine so it’ll run out

Recycle everything 
you can 18 15

you can recycle plastic bottles, recycle so the world 
doesn’t fill up with rubbish, recycling saves things 
you can make it much better, if you don’t recycle it’ll 
waste electricity, bulldozers have to flatten things and 
there’ll be no room for the rubbish

Buy food grown by 
local farmers 7 7

if we buy from local farmers it doesn’t help farmers 
in Africa, if you buy food grown by local farmers they 
can’t grow what you want like cocoa beans

Give unwanted 
things to charity 9 9

give things to charity shops they send them on to 
Africa and people who are in need, you shouldn’t buy 
things from charity shops cos people have worn them 
before, if you give to charity shops other people can 
buy things

Never waste water 14 16
without water you die, we’ve only got a bit of water, 
we can share water with other countries, you can’t 
live without water, water’s the most important

Only buy what you 
need 14 9

buying what you want doesn’t do anything to the 
environment, if you buy what you want you waste 
money, if you buy what you need you have what you 
need, if you only buy what you need it’s better for 
helping the environment
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how can i make the world a better place?

issue 2004 
%

2006 
% comments 2006

charity, poverty 5 13
share food, educate people in other countries, give 
money to charity, help other people, help people in 
poor countries

kindness to others 2 4 stop people bullying

stop wars and 
fighting

12 9
stop wars, stop wars

save water 13 9 turn off taps, share water, save water, don’t waste 
water, save water

care for animals 2 1 stop hunting 

environment/trees 2 6
stop chopping trees down, use cut down wood, grow 
trees, don’t ride bicycles because of erosion, don’t 
pick wild flowers

pollution 3 4 refuse plastic bags, don’t use fossil fuels, use solar 
power to stop pollution, stop making pollution

litter 14 8 don’t drop litter, keep Britain tidy

recycling 27 20
rethink, reuse, recycle, refuse, paper bags, compost, 
reuse, rethink, compost, recycle, reduce, refuse, 
reduce for fire, recycle, rethink, recycle, compost

save energy, drive 
less

11 16

shut windows, turn off TV/computers, radiator 
on sensible temperature, turn lights off, turn off 
computer, radiator just right, walk or cycle on short 
journeys,  in the future we should not use petrol in 
cars, five days of no electricity, less travelling by car,  
turn off the lights when you do not need them, walk 
anywhere, walk to school, share cars, walk to school, 
save electricity, reduce the amount of cars

health smoking, diet 
etc

4 5
eat the rights things, do more exercise, eat fruit, don’t 
let people take drugs except safe ones, eat healthy 
food

safety/crime 5 2 stop burglars!

citizenship 0 0

miscellaneous 0 3
in the holidays less people go on a holiday, show your 
knowledge, share teaching, brush your teeth for two 
minutes

Teachers acknowledged the impact of events beyond the classroom on the children’s 
attitudes – the summer of 2006 was particularly dry, so saving water had been high 
on the national agenda. It was interesting to see that in How can I make the world 
a better place? there were fewer comments about saving water, reducing litter and 
recycling, but more about saving energy, driving less and giving to charity. Teachers 
expressed some concern over the latter and it provoked heated debate about the 
educational value of the Shoeboxes at Christmas	appeal.	Using	the	toolkit	activities	
to demonstrate the pupils’ knowledge and attitudes in relation to sustainability 
influenced the school’s curriculum and whole school planning. Attitudes take time to 
change – the journey continues.
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re-activity
activity

local and global themes
• making a difference
• thinking about futures

This is an alternative version of What’s the best way to protect the environment? designed to 
find out about the impact of our choices in relation to consumption and waste.   

key elements of global citizenship

knowledge
• globalisation and interdependence
• sustainable development

values and attitudes
• concern for the environment and commitment to sustainable development
• belief that people can make a difference
• commitment to social justice and equity

global citizenship learning objectives
• to help children understand that people’s behaviour has an impact on the environment
• to equip children with the understanding and belief that they can make a difference
• to foster a sense of responsibility for the environment and for the sustainable use of 

resources
• to help children develop an understanding of their own and each others’ rights and 

responsibilities
• to encourage children to express their own opinions and value the opinions of others

what you need
• nine cards, with one of the following words
 A Reuse
 B Recharge
 C Refuse (say no!)
 D Recycle
 E Refill
 F Rethink
 G Reclaim
 H Reduce
 I Repair
• a question sheet asking: What’s the best way to tackle waste?
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what to do
• spread the cards out and ask the pupils to look at them, a short explanation of each card 

may be necessary, depending on the age group
• without picking them up, each pupil should identify a card that they think is the most 

important and one that’s not so important
• ask the pupils to arrange the nine cards in a diamond pattern with the most important at the 

top, the least important at the bottom and the others ranked in between, they can swap the 
cards around as long as they can give a reason for doing so

• record their comments and explanations
• once the group has reached a consensus, use the letters on each card to record the pattern, 

a digital camera can be useful for this

how to analyse and interpret the results
• score the results as in the previous activity What’s the best way to protect the environment? 
• add together all the scores for each card

what to look for
• the priority pupils place on Recycle compared to Refuse, Reduce and Rethink, see the note 

on p70 for explanation

how to know if your teaching has been effective 
When you repeat the activity you are looking for
• positioning of Recycle in the bottom three as it’s one of the least energy-efficient ways of 

dealing with waste
• positioning of Refuse, Reduce and Rethink in the top three
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What’s the 
best way to 

tackle waste?

E 

Refill

A 

Reuse
F 

Rethink

B 

Recharge
G 

Reclaim

C 

Refuse 
(say no!)

H 

Reduce

D 

Recycle
I 

Repair

These cards can be printed from the CD
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recording template

card total score comments

A  Reuse

B  Recharge

C  Refuse (say no!)

D  Recycle

E  Refill

F  Rethink

G  Reclaim

H  Reduce

I    Repair
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Recycle

Rethink

Reclaim

ReuseReduce

RefillRecharge

RefuseRepair

Introducing the additional information listed below led to further discussion and 
consensus was finally reached, enabling us to begin making plans for a more 
sustainable school. Final ranking:

Rethink

Refill

Recycle

ReduceRefuse

ReclaimRecharge

Re-useRepair

“

”

case study: a mainly white rural primary 
school

As a staff, we wanted to make the school more sustainable, but weren’t sure if we 
all had the same priorities. We wanted to draw up an action plan which would be 
part of our Eco-Schools work, but also have a Global Citizenship focus in terms of 
addressing how our actions have an impact, locally and globally.

At a staff meeting we worked in groups using the diamond ranking activity with the 
nine Re cards. Initially most staff put Recycle at the top, but gradually moved it 
to the bottom as they discussed the impact the other activities would have. Initial 
ranking: 
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additional information

Reuse
Empty isn’t the end – a glass milk bottle can be reused more than 20 times 
8 www.warrington.gov.uk/Communityandliving/Recyclingrubbishandwaste/
azsubpages/glass.aspx

Recharge
50 times as much energy is used to make a battery as it provides 
8 www.telegraph.co.uk/earth/main.jhtml?xml=/earth/2007/05/15/nosplit/
eagreen215.xml

Refill
We produce and use 20 times more plastic today than we did 50 years ago 
8 www.realrecycling.com/documents/Plastic.pdf

Repair
Computers thrown away produce hazardous waste, which can find its way into the 
soil and water supply – 4 million PCs are discarded per year in China alone 
8 http://ecycling.maxustechnology.com/

Rethink

Every year we produce 3% more waste than the year before – mass production 
decreases our emotional attachment to our possessions, making them easier to 
throw away 
8 www.recyclezone.org.uk/iz_wastefacts.aspx

Recycle

When waste is recycled it doesn’t disappear and energy is used in transport, sorting 
and processing – it can take more energy to produce recycled products than dispose 
of them 
8 www.scienceyear.com/outthere/index.html?page=/outthere/environ/rubbish.
html

Reclaim

The step between reusing and recycling – furniture, clothes, paper can all be made 
from reclaimed products 
Furniture: 8 www.wastebook.org/furnrec.htm 
Clothes:8 www.treehugger.com/files/2005/11/recycled_clothi.php 
Paper: 8 www.freepatentsonline.com/5055161.html

Refuse
Every year food shops in Britain give away approx 8 billion plastic carrier bags 
– enough to cover the whole of London in a layer of plastic 
8 www.fylde.gov.uk/Category.aspx?cat=1708

Reduce
If everyone in the world were as wasteful as we are in the UK, we’d need 8 more 
worlds to keep going (Friends of the Earth) 
8 www.foe.co.uk/resource/briefings/waste_and_recycling_booklet.pdf
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what’s the same, what’s 
different?
activity

local and global themes
• understanding diversity
• awareness of the wider world

This activity is designed to find out what pupils think is similar and different about their own 
lives and the lives of people anywhere in the world.

key elements of global citizenship

knowledge
• social justice and equity
• diversity

values and attitudes
• sense of identity and self-esteem
• empathy and sense of common humanity
• commitment to social justice and equity
• value and respect for diversity

global citizenship learning objectives
• to raise awareness of pupils’ global links and connections
• to challenge stereotypes of people and places and offer pupils a more balanced view
• to encourage pupils to focus on the similarities between people and value the common 

humanity shared by us all
• to develop in pupils a positive sense of their own identity, and a respect for the identity of 

others

what you need
• photo of a child/young person of a similar age to those undertaking the activity, in the 

Majority World – if possible they should be engaged in an everyday activity and avoid 
extremes of wealth or poverty

• a question sheet asking: What’s the same? What’s different?
• for each group a large sheet of paper, divided into two columns, with the two headings 

Same and Different
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what to do
• ask pupils: What is the same about you and this person? what is different?
• if prompts are needed, use the same ones each time, these may be useful: 
 Think about what they do when they wake up in the morning.
 Who do they live with?
 What do they eat?
 How do they spend the day?

how to analyse and interpret the results 
• compare the number of responses in each column
• classify the responses under the headings shown on the recording template, if there are 

multiples of the same comment, count each separately

what to look for
• whether pupils are as aware of the similarities between themselves and others as they are of 

the differences
• whether pupils are able only to describe what they see in the picture 

how to know if your teaching has been effective
When you repeat the activity you are looking for
• a balance of similarities and differences
• the extent to which there is a more even distribution of responses across the categories, 

indicating an understanding of shared human experience and an ability to empathise
• pupils’ awareness of the differences in human experience, eg racism and poverty
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recording template

same different
comments

total % total %

appearance/
possessions

daily activity 
food, school, work, 
leisure

feelings/personality

relationships 
family, friends, 
community

environment 
what the place is like

other
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case study: a mainly white urban primary 
school

This primary school case study illustrates how the activity What’s the same, what’s different? 
was used to inform the planning and assessment of an India locality study. Although it can be 
used to measure attitudinal change, it wasn’t used for that purpose in this example. The activity 
What do you know about India? was used to measure the change in Year 4 pupils’ knowledge 
and attitudes.

background
As part of a whole school focus on Global Citizenship, the Year 4 team reviewed the 
planning and teaching for the India locality study unit. This Geography locality study 
unit	is	the	core	element	of	a	cross-curricular	theme	which	includes	Art	and	Design,	
ICT, Literacy, Mathematics and RE.

In past years the Geography unit has had the twin focus of Chembakolli and Mumbai. 
However	the	team	felt	that	this	relatively	narrow	approach	did	not	accurately	reflect	
the diversity of the country and culture. In past years, children have tended to 
become	focussed	on	the	differences	between	life	in	India	and	the	UK,	rather	than	
the similarities.

The unit was therefore rewritten with the aims of 

•	 raising	pupil	awareness	of	the	similarities	between	people
•	 developing	an	appreciation	of	the	connections	between	their	lives	and	those	of	

others
•	 challenging	stereotypes	of	people	and	places

We used the categories in the What do you know about India? recording template 
as our starting place, and refined them to suit our own aims. We hoped to develop 
a balance in children’s responses, showing an awareness of diversity in all aspects 
of life in India, for example between urban and rural, rich and poor, traditional and 
contemporary. 

We wanted to investigate a wider range of locations within India, and thus to present 
a more balanced view of the diversity of the human and physical geography of the 
country.	We	used	the	BBC	India	DVD	pack,	ActionAid	materials	on	Chembakolli,	
Google Earth and other websites, books, photos from contacts who had visited India, 
and resources made in school. 

The locations studied were: our local area (linking back to prior learning in Year 3), 
Mumbai,	Rajasthan	(Jodhpur),	Kerala	(Kochi)	and	Nilgiri	Hills	(Chembakolli).	We	
studied urban and rural communities.

first audit
The first session was the initial audit. The children were asked the questions

•	 What do you know about India?
•	 What	questions	would	you	like	to	ask	about	life	in	India?
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The responses were then analysed using the recording template from What do you 
know about India? and input into Excel. This enabled us to review both quantitative 
and qualitative data.

examples of children’s initial responses

type of response responses %

natural environment 
climate, landscape, animals and plants

they ride camels, it is sandy 17

built environment 
buildings, any development of land by 
humans

lots of temples 3.5

people and society 
daily life, food, relationships

carry water in buckets on a stick, the most 
popular food is curry, the red dot on their 
head is for the women that are married

15

culture and history 
historical events, monuments, aspects of 
cultural life, language, music

some people wear turbans, they have 
festivals, England used to own India 25

energy, transport and communications 
electricity, technology, modes of transport

they do not have cars 3.5

economic activity 
means of earning income, trade, industry, 
tourism

they use cows for work 1

named geographical features 
location in the world, neighbouring 
countries, names of features within the 
country

the Taj Mahal is in Agra, India is a country 
not a continent, Mumbai and Goa are in 
India

35

teaching
The second and third sessions focused on map work, locating India in the world 
using interactive atlases, Google Earth, and the children’s homework research on 
how they would travel to India.

Subsequent sessions focused on the chosen locations. For each location, including 
our own locality, an interactive whiteboard presentation was created. Each started 
with the objectives

•	 describe	features	in	the...	area
•	 say	what	is	the	same,	and	what	is	different,	about	the	places	we	are	studying
•	 ask	and	answer	questions	about	life	in...

The initial screens for each location used Google Earth to locate the place studied, 
to show the area around the location and the physical geography. Screens showing a 
wide range of images were then created for each of the following categories: climate, 
homes,	school	life,	work,	shopping,	transport	and	culture/leisure.	Children	were	
given copies of the screens to discuss in groups and they then fed back their initial 
responses/observations,	which	were	recorded	on	the	interactive	whiteboard.	For	each	
location further input was then given, where possible using film clips, websites and 
further images.
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The children were then asked to record their observations about the location on a 
recording grid (which was used for every location), using the same categories as 
the screens. As the unit progressed the children were able to build up a bank of 
observations of very different locations within the country. 

They then compared locations using the key questions:

•	 what’s	the	same?
•	 what’s	different?
•	 why	do	you	think	this	is?
•	 what	surprises	you	and	why?

The initial comparison was between our own locality and each location in India, and 
then between locations in India. At the end of the session, the children fed back 
their ideas, which were discussed and recorded on the interactive whiteboard as 
similarities, differences and surprises. 
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After each session, the new location’s images were added to a display which also 
contained the key questions and the children’s ongoing observations and responses. 
The	Geography	unit	was	followed	by	the	linked	Art	and	Design	and	ICT	units	on	
repeating	pattern	and	the	RE	unit	on	Hinduism.	

second audit
The second audit was carried out at the end of the whole India theme, several weeks 
after the core Geography unit ended. The children were asked the same question: 
What do you know about India? The responses were again analysed using the 
recording template and input into Excel.



examples of children’s responses from the second audit

type of response responses %

natural environment 
climate, landscape, animals and plants

they have beaches, monsoon season, 
Mumbai made of eight different islands 13

built environment 
buildings, any development of land by 
humans

they have hills where they grow crops 
and spices, big buildings in Mumbai, 
Chembakolli is small

6

people and society 
daily life, food, relationships

wear uniform at school, play cricket, some 
rich some poor 20

culture and history 
historical events, monuments, aspects of 
cultural life, language, music

they do rangoli to welcome gods, Mumbai’s 
first post office built in 1850, blue houses 
to keep insects away

18

energy, transport and communications 
electricity, technology, modes of transport

they have auto-rickshaws which can be 
called baby cabs, taxis, buses, there is 
no electricity in Chembakolli, there are 
computers

7

economic activity 
means of earning income, trade, industry, 
tourism

people make things then sell them at the 
market, grow tea, bananas, rubber, pepper, 
cardamom, cocoa beans, use printing 
blocks for saris and bags

17

named geographical features 
location in the world, neighbouring 
countries, names of features within the 
country

New Delhi is the capital of India, it is bigger 
than England, it has more people than 
we do, the Himalayas are in India, lots of 
different places in India

19

audit analysis 
We were looking for a balance in the children’s responses, showing an awareness of 
diversity in all aspects of life in any country, for example between urban and rural, 
rich and poor, traditional and contemporary. The key elements of Global Citizenship 
we addressed were

knowledge
•	 social	justice	and	equity
•	 diversity
•	 globalisation	and	interdependence

global citizenship values and attitudes
•	 empathy	and	sense	of	common	humanity
•	 commitment	to	social	justice	and	equity
•	 value	and	respect	for	diversity
•	 concern	for	the	environment	and	commitment	to	sustainable	development

The initial audit shows few responses (87) with a minimal knowledge in the areas 
of economic activity, energy, transportation and communications, and the built 
environment.
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The second audit showed a far greater number of responses (195), with a more even 
balance of distribution between the categories. The most significant change was the 
increase in awareness of economic activity from one response to 32 responses (1% 
to 17%). There were still some areas for further development but overall the Global 
Citizenship learning objectives of the unit had been achieved. 

We also found that this approach had a positive impact on the numbers of children 
achieving at a higher level on the core Geography objectives.
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who will have which job?
activity

local and global themes
• understanding diversity
• thinking about futures

This activity is designed to find out to what extent pupils are influenced by gender and racial 
stereotypes and the impact of discrimination on aspirations.

key elements of global citizenship

knowledge
• social justice and equity
• diversity

values and attitudes
• sense of identity and self-esteem
• empathy and sense of common humanity
• commitment to social justice and equity
• value and respect for diversity

global citizenship learning objectives
• to challenge stereotypes of people and places and offer pupils a more balanced view
• to encourage pupils to focus on the similarities between people and value the common 

humanity shared by us all
• to develop an understanding that people may be treated less fairly because of their race, 

gender, disability, sexuality, age and class
• to encourage pupils to express their own opinions and value the opinions of others
• to develop in pupils a positive sense of their own identity, and a respect for the identity of 

others

what you need
• photos of six children/young people of a similar age to those undertaking the activity – three 

boys and three girls, for each gender choose one of white European heritage, one of South 
Asian heritage, and one of black African heritage, use photos in which the children/young 
people have level eye contact with the camera and are smiling, and crop them to avoid 
background scenery, if possible include at least one child/young person with a visible 
disability (a selection is included on the CD)

• eight jobs cards: builder, farmer, doctor, nurse, teacher, scientist, cleaner, cook
• a question sheet asking: Who will have which job? And why?
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what to do
• ask pupils to agree on the most likely job for each child/young person in the photographs, 

and to explain their choices
• record the choices made and the explanations given

how to analyse and interpret the results
• compare job choices for boys and girls, and for white European, south Asian and black 

African children/young people
• count the number of times each is chosen using the recording template

what to look for 
• whether pupil’s choices may be based on stereotyping by gender, race/ethnicity and 

disability, look at the distribution and the comments
• whether pupils’ comments demonstrate that they recognise diversity within the UK

how to know if your teaching has been effective
When you repeat the activity you are looking for
• a more even distribution of jobs between genders and across race/ethnicity
• the extent to which pupils are able to challenge the activity itself, on the basis that it’s 

impossible to know what job a child/young person will do as an adult. Do they recognise 
that the act of allocating jobs to any of the children/young people involves making 
assumptions about them?

For alternative activities using the same photos see What are they like?, p97
and Who would you choose to be your friend?, p102.
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recording template

builder cleaner cook doctor farmer nurse scientist teacher

girls

boys

heritage builder cleaner cook doctor farmer nurse scientist teacher

African

Asian

European
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case study: a multi-ethnic urban primary 
school

The audit results collected in our multi-ethnic urban primary school showed fairly 
strong gender biases in the children’s ideas about jobs and futures. Our school 
wanted to look more closely at the children’s attitudes towards gender issues, 
whether	there	were	strong	boy/girl	divides	and	whether	this	had	an	impact	on	their	
own future aspirations.

When the children from Years 2, 4 and 6 were presented with a selection of six 
photos and eight possible jobs, they were quite certain about who would do what 
when they grew up. 

year 2

cleaner cook nurse teacher farmer doctor builder scientist

boys 1 0 1 3 6 6 7 6

girls 1 8 8 8 0 2 0 3

year 4

cleaner cook nurse teacher farmer doctor builder scientist

boys 10 6 1 2 27 19 28 26

girls 21 20 24 28 4 11 4 3

year 6

cleaner cook nurse teacher farmer doctor builder scientist

boys 12 5 0 3 29 21 27 17

girls 15 16 29 31 0 8 1 10

all years together

cleaner cook nurse teacher farmer doctor builder scientist

boys 23 11 2 8 62 46 55 49

girls 37 44 61 67 4 21 5 16
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gender related comments

heritage Year 2 Year 4 Year 6

African boy

African girl
she’s the only girl, 
doctors are always boys

nurses have to be girls, 
she looks like she’ll be a 
cook

Asian boy
looks strong like a 
builder looks like a builder

Asian girl
she’s a nurse cos she’s 
a girl

a doctor, she looks 
friendly, doctors are 
friendly

she would come to your 
house to clean, she 
might be a nurse, not a 
doctor

European boy

scientist, because he has 
blonde hair & glasses, 
that’s how you’d imagine 
a scientist to be

he’ll be the scientist 
because he wears 
glasses, he’s brainy he 
would make a good 
doctor

European girl

she looks clever cos she 
looks like me and I go 
to school, she won’t be 
a builder cos that’s not 
really what girls do, I’ve 
never seen a girl that’s 
a builder, she’s got most 
education cos she’s 
clever

At a staff meeting where the full audit results were discussed, we particularly 
noticed the strong percentage difference in gender, particularly for nurse, teacher, 
farmer, doctor and builder. The Every Child Matters requirements, along with the 
staff’s own recognition of the need to raise aspirations and provide children with as 
many choices in their futures as possible, created our desire as a staff for further 
discussion.

The	Head	and	the	Senior	Management	Team	recognised	the	need	to	work	on	our	
gender policies, with regard to all aspects of school life, from recruitment of staff to 
books on classroom shelves. We met to rewrite the gender policies, and to ensure 
that in all our policies, issues of discrimination and inequality were fully addressed, 
with regard to gender, sexuality, age, ability, race, faith and nationality. We also 
decided to ensure a balance of gender representations with regard to visitors and 
guests to the school, particularly those who come to talk to pupils. This led to further 
training with the whole staff, where hypothetical scenarios of issues relating to 
gender and sexuality were discussed. These ranged from practising how to respond 
to a colleague who asks for Two strong boys to help move a table to issues of bullying 
and discrimination.

As a school we bought a large selection of fiction books that addressed and dealt 
with these issues, as well as books that depicted gay and lesbian parents and their 
families. We began to implement plans to use them within lessons, and also to have 
them available on the shelves for children to pick up themselves.

96 who will have which job?



what are they like?
activity

local and global themes
• understanding diversity 

This is an alternative version of Who will have which job? It is designed to find out to what 
extent pupils have preconceived ideas about characteristics based on race/ethnicity and 
gender.

key elements of global citizenship

knowledge
• social justice and equity
• diversity

values and attitudes
• sense of identity and self-esteem
• empathy and sense of common humanity
• commitment to social justice and equity
• value and respect for diversity

global citizenship learning objectives
• to challenge stereotypes of people and places and offer pupils a more balanced view
• to encourage pupils to focus on the similarities between people and value the common 

humanity shared by us all
• to develop an understanding that people may be treated less fairly because of their race, 

gender, disability, sexuality, age and class
• to encourage pupils to express their own opinions and value the opinions of others
• to develop in pupils a positive sense of their own identity, and a respect for the identity of 

others

what you need
• photos of six children/young people of a similar age to those undertaking the activity – three 

boys and three girls, for each gender choose one of white European heritage, one of south 
Asian heritage, and one of black African heritage, use photos in which the children/young 
people have level eye contact with the camera and are smiling, and crop them to avoid 
background scenery, if possible include at least one child/young person with a visible 
disability (a selection is included on the CD)

• eight cards describing personalities, dispositions and backgrounds: rich, strange, poor, 
funny, clever, unhappy, naughty, lucky

• a question sheet asking: What are they like?
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what to do
• ask the pupils to look carefully at each of the photos and agree which word best describes 

each one
• record the choices made and the explanations given

how to analyse and interpret the results
• compare descriptions for white European, south Asian and black African children/young 

people
• count the number of times each is chosen using the recording template

what to look for
• whether pupil’s choice of characteristics may be based on stereotyping by gender, race/

ethnicity and disability, look at the distribution and at the comments

how to know if your teaching has been effective
When you repeat the activity you are looking for
• a more even distribution of characteristics between genders and across race/ethnicity
• the extent to which pupils are able to challenge the activity itself, on the basis that it’s 

impossible to know which characteristics a child/young person has from their appearance. 
Do they recognise that the act of allocating characteristics to any of the pupils/young people 
involves making assumptions about them?

For alternative activities using the same photos see Who will have which job?, on p92 and 
Who would you choose to be your friend?, p102.
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recording template

rich poor clever naughty strange funny unhappy lucky

African boy

African girl

Asian boy

Asian girl

European boy

European girl
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rich strange

poor funny

clever unhappy

naughty lucky

These cards can be printed from the CD
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“
case study: a multi-ethnic further 
education college

A	group	of	our	students,	between	the	ages	of	16	and	18,	studying	for	an	NVQ	
in Childcare, took part in training on Global Citizenship. The students were from 
a range of educational backgrounds, working in different settings, and were 
themselves a very diverse group. The training session involved taking the students 
through a carousel of audit activities, before discussing the responses from early 
years children to the same activities. 

During	the	audit	the	students’	own	responses	to	the	activities	were	interesting,	
especially in relation to What are they like? As they did the activity, they showed no 
concern about the act of allocating a personality trait to a young child. They made 
assumptions about the nationality of the children in the photos, assuming that the 
black and Asian children were from the Majority World. The young black students 
in the group were particularly engaged in the activity, and even began allocating 
characteristics to themselves and acknowledging, whilst joking, that they would 
probably be given the poor and strange labels if their own photos were included in 
the activity.

rich poor clever naughty strange funny unhappy lucky

African boy 0 3 0 1 2 0 2 0

African girl 0 2 0 0 2 0 0 0

Asian boy 1 3 1 0 2 1 2 2

Asian girl 0 3 3 2 0 1 1 1

European boy 3 0 3 1 0 2 1 2

European girl 3 0 3 1 0 1 1 3

As they placed the characteristics cards on the photos according to stereotypes, the 
students became conscious of the fact that they were doing this. They discussed 
the way in which children might make decisions about the characteristics of other 
children based on their own subconscious fears or biases. This led to further 
discussion about friends that children choose at playgroup or at school and why 
groups of children tended to look and dress the same. They moved on to consider 
why they themselves, in their friendship groups, tended to include and exclude 
others by their appearance, or style of ethnic group. 

The students then explored strategies they could use to encourage the children they 
worked with to be more accepting and non-judgmental of others. They looked at a 
range of simple storybooks that focussed on inclusion, and at a series of activities 
and games they could use to encourage young children to value diversity and to 
celebrate their own and others’ individual identity.

At the end of the session, we returned to the activity and asked the group if they 
would like to change where they had placed the characteristics. Several students 
suggested that you couldn’t really do the activity at all because it’s impossible to tell 
what a child is like from a picture. They concluded that the activity had made them 
think much more carefully about making assumptions based on appearance.

101what are they like?



who would you choose to 
be your friend?
activity

local and global theme
• understanding diversity

This is an alternative version of Who will have which job? and What are they like? It is 
designed to find out to what extent pupils have preconceived ideas about who they would 
choose as a friend, based on race/ethnicity and gender.

key elements of global citizenship

knowledge
• social justice and equity
• diversity

values and attitudes
• sense of identity and self-esteem
• empathy and sense of common humanity
• commitment to social justice and equity
• value and respect for diversity

global citizenship learning objectives
Decide on which you would like to measure, select from
• to challenge stereotypes of people and places and offer pupils a more balanced view
• to encourage pupils to focus on the similarities between people and value the common 

humanity shared by us all
• to develop an understanding that people may be treated less fairly because of their race, 

gender, disability, sexuality, age and class
• to develop in pupils a positive sense of their own identity, and a respect for the identity of 

others

what you need
• photos of six children/young people of a similar age to those undertaking the activity – three 

boys and three girls, for each gender choose one of white European heritage, one of South 
Asian heritage, and one of black African heritage, use photos in which the children/young 
people have level eye contact with the camera and are smiling, and crop them to avoid 
background scenery, if possible include at least one child/young person with a visible 
disability (a selection is included on the CD)

• a question sheet asking: Who would you choose to be your friend?
• one small coloured sticker for each pupil
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what to do
• ask the pupils to look carefully at each of the photos and choose the one they would most 

like to have as a friend
• when they have all decided, ask them to put their sticker on the photo, and then go round 

and say why
• record the explanations given

how to analyse and interpret the results
• count the number of times each is chosen using the table below
• evaluate the reasons for the choices

what to look for
• whether pupils’ choice of friends may be based on stereotyping by gender, race/ethnicity and 

disability, look at the distribution and at the comments

how to know if your teaching has been effective
When you repeat the activity you are looking for
• a more even distribution of choices between genders and across race/ethnicity
• the extent to which pupils are able to challenge the activity itself, on the basis that it’s 

impossible to choose a friend from their appearance. Do they recognise that the act of 
choosing any of the pupils/young people from a photograph involves making assumptions 
about them?

For alternative activities using the same photos see Who will have which job?, p92
and What are they like?, p97.
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recording template

no times chosen reason for choice

African boy

African girl

Asian boy

Asian girl

European boy

European girl
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“
case study: a mainly white rural primary 
school

In	our	almost-all-white	rural	primary	school,	a	KS1	teacher	wanted	to	explore	her	
class’s attitudes to race and racism. As a starting point she showed them the six 
photos of the black African, South Asian and white European children, and asked 
them who they’d choose as their friend if the children in the photos came to join 
their class. The photos were placed on a table, each with a covered container next 
to it. In small groups the children were asked to walk round the table, looking at all 
the photos carefully. Each child was given one bean to vote with and, when they’d 
decided on whom they’d choose as their friend, they put the bean in the appropriate 
pot. 

The results showed the children had a strong preference for the white children in the 
photos (45%) compared with the black (34%) and Asian (18%) children. There was 
also a clear preference for girls (66%). The teacher thought that these results were 
not surprising. From her experience using other activities she knew that the children 
tended to see differences rather similarities between people, so she felt they would 
be more likely to choose friends who looked similar to themselves. As there were 
more girls than boys in the class, the teacher felt this would account for more girls 
being chosen as friends.

% of 
times 

chosen
comments

African boy 10 I don’t know why I’d choose him

African girl
24 she looks really friendly, really pretty, looks nice, has nice things in 

her hair

Asian boy
4 he’s wearing a T-shirt so I wouldn’t choose him, he looks smart, 

he’s got lovely hair, good clothes, I love the colour of his skin

Asian girl
14 she’s younger than me, friendly, I like her and she’s beautiful, she’s 

a Muslim and she looks nice in her scarf

European boy 
– with disability

17 he looks fun to play with, he’s got a happy face, he looks weird, he 
looks like a friend, he’s got a smile on his face, he wouldn’t be able 
to do much would he?

European girl
28 she’s kind, ‘hot’ – that means sexy, she’s the prettiest, she looks 

beautiful 

none
3 I don’t want to choose any of them ‘cos they’re not quite right, 

they’re different and they speak different

The children’s comments reflected some very stereotypical views about race, gender 
and disability. The teacher shared the results with colleagues and we all discussed 
ways of challenging the children’s views, especially in the context of Social and 
Emotional Aspects of Learning (SEAL). We decided to focus on developing empathy 
skills and encourage the children to look for what they have in common with children 
everywhere. Resources to support this work are now included wherever possible 
across the curriculum and throughout the school, eg with an emphasis on SEAL 
themes in assemblies and changes to the books in the school library whenever the 
budget allows. We will repeat Who would you choose to be your friend? at the start 
of the next school year to help gauge whether the strategies we are putting in place 
are being effective.
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why are people hungry?
activity

local and global themes
• making a difference
• awareness of the wider world

This activity is designed to find out what pupils think and know about the causes of hunger 
around the world and what can be done about it.

key elements of global citizenship

knowledge
• social justice and equity
• globalisation and interdependence
• sustainable development

values and attitudes
• empathy and sense of common humanity
• concern for the environment and commitment to sustainable development
• belief that people can make a difference
• commitment to social justice and equity

global citizenship learning objectives
• to raise awareness of pupils’ global links and connections
• to enable pupils to become aware of where food comes from and how it reaches them
• to enable pupils to learn about trade between countries
• to enable pupils to become aware of inequalities and injustices in the current world trading 

system
• to foster an understanding of and commitment to democracy

what you need
• a question sheet asking: Why are people hungry?
• nine opaque pots, each with a small hole in the lid 
• a bowl of beans/seeds/pebbles, each small enough to fit through the holes in the lids of the 

pots
• nine cards, each with one of the following reasons why people may be hungry

• There are too many people
• People in rich countries don’t give enough money to charities
• There is not enough food to go round
• People can’t grow food because of wars
• Poor farmers are not allowed to sell their food to rich countries
• Farmers don’t use new ways of growing more food
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• The best land is used to grow food for other countries
• Food is not shared out fairly
• People are too poor to buy food

what to do
• arrange the nine cards beside the nine pots
• give each pupil three beans and ask them to use their beans to vote for the reason/s they 

think best explain why people are hungry
• explain they can vote for three different reasons, putting one bean in each of three pots, or 

two and one, or put all three beans in one pot
• when they have all voted, open the lids and ask them to count the number of beans in each 

pot
• keep a record of the scores and any explanations or comments
 

how to analyse and interpret the results
• total the scores from the whole group and work out the percentage of responses each reason 

contributes
• consider the comments

what to look for
• pupils’ awareness of our interdependence, that food for the Minority World is being grown 

on land in the Majority World where many people don’t have enough to eat
• pupils’ awareness that charity is not the answer to world hunger 
• pupils’ awareness that there is enough food in the world, but it isn’t shared fairly 

how to know if your teaching has been effective
When you repeat the activity you are looking for
• a higher score for The best land is used to grow food for other countries
• lower scores for People in rich countries don’t give enough money to charities, There isn’t 

enough food to go round and There are too many people
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There are too many 
people

People in rich 
countries don’t give 
enough to charities

There is not enough 
food to go round

The best land is 
used to grow food for 

other countries

Food is not shared 
out fairly

Poor farmers are not 
allowed to sell their 

food to rich countries

People can’t grow 
food because of wars

Farmers don’t use 
new ways of growing 

more food

People are too poor 
to buy food

 
These cards can be printed from the CD
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recording template

reason total score % comments

There are too many people

People in rich countries don’t 
give enough money to charities

There is not enough food to go 
round

People can’t grow food because 
of wars

Poor farmers are not allowed to 
sell their food to rich countries

Farmers don’t use new ways of 
growing more food

The best land is used to grow 
food for other countries

Food is not shared out fairly

People are too poor to buy food
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“
case study: a mainly white rural secondary 
school

using an activity to measure changes within an A level unit of work
As part of our A2 Geography unit, Researching Global Futures, our students chose 
Feeding the world’s people as an issue to investigate. I wanted to find out how 
effective I was being in getting the students to consider different viewpoints and 
think critically. At the start of this new area of work the students were asked, in small 
groups, to complete the activity Why are people hungry? I adapted the wording for 
some of the reasons, so it was in line with the terminology of the syllabus.

I kept a record of comments made by one group to give me a feel for what lay behind 
their votes. At the end of the six-week unit, during which the students used a wide 
range of resources, carried out independent research and presented their ideas to 
each other for class discussion, I repeated the activity.

student comments at the start 
•	 Money	from	charities	doesn’t	go	to	the	right	places.
•	 There’s	too	much	corruption.
•	 Unless	there’s	more	birth	control	there’ll	be	too	many	people	to	feed.
•	 Countries	have	different	reasons	(for	being	hungry)	–	it	could	be	there’s	flooding	

or drought.
•	 It	depends	on	where	you’re	talking	about,	it	could	be	due	to	global	warming.
•	 Does	new	ways	mean	Western	ways?	

reason % at start of 
unit % at end of unit

Food is not shared out fairly 13 12

People in MEDCs don’t give enough to charity 8 5

There are too many people 12 8

Farmers don’t use new technologies for growing more food 8  7

Farmers in LEDCs are not allowed to sell their food to 
MEDCs

12 20

There is not enough food to go round 10 3

People can’t grow food because of wars 7 4

The best land is used to grow food for other countries 11 14

People are too poor to buy food 19 27

The greatest changes were the increase in awareness that trade rules affect farmers’ 
ability to sell their products since poor farmers are not allowed to sell their food to 
rich countries and that the underlying reason for hunger is poverty: people are too 
poor to buy food. Students were also less convinced that there are too many people 
and not enough food to go round.
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”
student comments at the end 

•	 Cash	crops	like	sugar	mean	land	which	could	be	used	for	food	is	used	for	a	crop	
that’s no good for anyone.

•	 It’s	still	important	to	give	money	to	charities	like	Oxfam.

•	 Fair	trade	means	farmers	get	a	fair	price	and	are	helped	out	of	poverty,	who	makes	
the rules anyway?

Although the shift in the students thinking about some reasons was greater than 
others, the change demonstrated that the work they’d done during the unit had 
certainly moved many of them on in terms of their understanding and attitudes to an 
important global issue.
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what about the library?
activity

This activity enables teachers to investigate the books pupils can access in their school 
library. Through being on the library shelves, books are being recommended to the pupils by 
the school. The library audit gives teachers an overview, enabling them to determine which 
books provide a balanced view of the world, locally and globally. 

fiction: what you need
• a representative selection of 500-1,000 fiction books from the school library and a copy of 

the recording template

fiction: what to do
• examine the front cover of each book, and classify it under one of the four headings on the 

recording template
• record the titles of the books in the Majority World category
• calculate the percentage of the books examined allocated to each heading
• review the titles in the Majority World category and consider the extent to which they are 

likely to challenge or reinforce pupils’ stereotyped perceptions of people and places
• discuss with colleagues whether the balance between the categories reflects the priorities 

and policies of the school, and where changes might be needed in future purchasing 
decisions

non-fiction: what you need 
• the non-fiction books in the school library, and a team of willing helpers, this activity can be 

undertaken section by section

non-fiction: what to do
• remove all those books published more than 10 years ago for closer scrutiny, and only return 

to the shelves those useful in contributing to pupils’ understanding
• retain a small number of older books: they may be useful for exploring contrast and change
• assess the remaining books for their contribution to pupils’ understanding. You can check 

these against the Global Citizenship learning objectives, p10, eg consider the extent to 
which they: 
• reflect both traditional and contemporary lives, urban and rural environments, rich and 

poor and those in between, in all continents
• emphasise similarities and acknowledge differences, between people and places
• celebrate the contributions and achievements of both women and men, and from 

societies around the world
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recording template

%

white Minority World 
Europe, North America, Australia & 
New Zealand

multi-ethnic Minority World 
Europe, North America, Australia & 
New Zealand

Majority World 
Africa, Asia, South & Central 
America, and the Caribbean

record these titles

animals and aliens
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“
case study: a multi-ethnic urban primary 
school

In one urban, multi-ethnic primary school a representative selection of 640 fiction 
books from the school library was reviewed to see whether they might play a role 
in challenging or reinforcing pupils’ stereotyped perceptions of people and places. 
Front covers were looked at, allowing books to be classified under the following 
headings

animals and aliens 23%

white Minority World Europe, North America, Australia & New Zealand 66%

multi-ethnic Minority World Europe, North America, Australia & New Zealand 7%

Majority World Africa, Asia, South & Central America, Caribbean 4%

Titles in the Majority World section were recorded to enable staff to consider what 
images they might convey, and they included multiple copies of classics such as The 
Jungle Book and Ali Baba and the Forty Thieves.

Non-fiction books on Pakistan were also selected for review, and six were found 
of which the most recently published was 1989. (Some newer books had been 
temporarily moved to classrooms.) Some non-fiction books within the library, 
including atlases, were found to be up to 20 years old, and were considered too 
out-of-date to recommend to pupils. Parents were invited to help with the task of 
removing all those books published more than 10 years ago for closer scrutiny, 
and only those considered exceptionally useful in contributing to children’s 
understanding were returned to the shelves. A small number of older books which 
could be used for exploring contrast and change were also retained. Newer books 
were also gradually assessed for their contribution to pupils’ understanding: their 
reflection of both traditional and contemporary lives, urban and rural environments, 
rich and poor and those in-between.

This audit raised awareness among the staff of the need to weed outdated and 
stereotypical books, and the school has plans to address these imbalances in its 
future additions to the library.
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glossary
development education centres (decs)

Independent local centres that support teachers, youth workers, community educators, 
higher education institutions and students in learning about social justice and sustainable 
development locally and globally. To find your nearest DEC, visit the website of the 
Development Education Association. 8 www.dea.org.uk 

fair trade
Fair trade is an alternative approach to conventional world trade. It is a partnership between 
producers and consumers, based on reciprocal benefit and mutual respect. Fait trade ensures 
producers in the Majority World receive a fair price for the work they do, and gain better 
access to Minority World markets. It aims to tackle the long-term problems of disadvantaged 
producers through sustainable development. 8 www.fairtrade.org.uk

majority world
The Majority World means Africa, Asia, South & Central America and the Caribbean. This term 
is preferable to Third World, underdeveloped/developing countries or the South because it 
reminds us that this is where more than 80% of the world’s population lives. Third World is 
often understood to imply third rate or third class. Underdeveloped/developing implies that 
‘we’ are developed and ‘they’ are not, so they should become more like us, with all the over-
consumption of the Earth’s resources that involves. The term South lacks accuracy. 

minority world
The Minority World means Europe, North America, Australia and New Zealand. This term is 
preferable to First World, developed countries or the West because it reminds us that this 
is where fewer than 20% of the world’s population lives. First World is often understood to 
imply first rate or first class. Developed implies that ‘we’ are developed and ‘they’ are not, so 
they should become more like us, with all the over-consumption of the Earth’s resources that 
involves. The term West lacks accuracy. 

reading international solidarity centre (RISC)
RISC is the Development Education Centre serving schools and community organisations in 
Berkshire and Oxfordshire. 8 www.risc.org.uk

social justice
At its most simple this means thinking about how we treat people, locally and globally: the 
concept of a world in which justice is achieved in every aspect of society, rather than merely 
the administration of law. It is generally thought of as a world which affords individuals and 
groups fair treatment and an impartial share of the benefits of society. It encompasses equality 
and diversity, peace and conflict, rights and responsibilities, trade and interdependence.

sustainability 
This means ability to provide for the needs of the world’s current population without damaging 
the ability of future generations to provide for themselves. When a process is sustainable, it 
can be carried out over and over without negative social or environmental effects or impossibly 
high costs to anyone involved.
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risc
what does reading international solidarity centre do?

Our activities include:
• developing an urban roof garden for local and global education
• organising a programme of events and exhibitions on global issues & speakers from the 

Majority World 
• providing training for teachers and youth workers on development education resources
• producing resources such as teaching packs, AV aids and exhibitions for use by schools, 

and/or youth and community groups
• selling books and development education resources: fiction and non-fiction for children and 

adults on global issues
• promoting campaigns on local and international issues
• providing a loan service of artefacts and education packs for schools and youth workers
• selling fair trade, organic and environmentally friendly products, and world music CDs
• giving work experience opportunities for volunteers
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“

www.r i s c . o r g . u k

ISBN 978-1-874709-10-6

This toolkit provides a set of ideas, 
activities and resources that are practical, 
challenging and engaging for teachers 
and their pupils. It presents a model of 
very interesting action research and, 
in achieving all this, it makes a real 
contribution to current themes and 
debates in the educational arena

•	 It	exemplifies	good	practice	in	
Assessment for Learning

•	 It	responds	to	the	challenge	of	
measuring what is valuable, rather than 
valuing what is measurable

•	 It	demonstrates	what	a	school	can	
do towards promoting Community 
Cohesion, and enabling learners to 
make a positive contribution

All to be welcomed!  

Judy Dyson
Senior Adviser, Partnership Development and Extended 
Learning, Oxfordshire

The activities in this pack provide a means for 
teachers to measure changes in pupils’ knowledge, 
values and attitudes as Global Citizens. By doing 
this, teachers can assess how effective they are 
being at delivering Global Citizenship in their 
classrooms and embedding it throughout the 
curriculum and ethos of their school.


